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INTRODUCTION  

 

Teaching with a multicultural perspective boosts the student's sense of the uniqueness and 

importance of his or her own culture as a positive feature and enhances the student’s ability to 

accept and respect the uniqueness of the cultures of others.  

Students' attitudes toward their race and ethnic group and those of other cultural groups begin to 

galvanize early in the preschool years. Infants can realize differences in those in their 

environment, and young children can easily adopt negative stereotypes. Children are easily 

impacted by the culture, opinions, and attitudes of the people who take care of them. Care 

providers' views of ethnic and racial groups can impact the child's opinions of and attitudes 

toward those minority groups. Early childhood teachers can influence the development of 

positive opinions and attitudes in young children by learning about and promoting the richness 

of the different cultures represented among the children they teach. 

Young children can develop stereotypic perspectives of cultures they are not sufficiently 

familiar with when similarities among all persons are not highlighted. Teachers can assist in 

getting rid of stereotypes by delivering material and facilitating activities that provide many 

opportunities for children to learn the similarities of all individuals. Circle time is especially 

helpful in this regard as it furnishes children with a feeling of group identity and welcomes them 

to explore aspects of the various cultures represented in the class. 

Culturally Responsive Education (CRE) offers teachers and students as well as other 

stakeholders in education a multicultural program which should not emphasize other cultures to 

the exclusion of the cultures represented by the students from diverse backgrounds in the class. 

Children from different cultures often have to make major psychological and behavioral 

adjustments in their attempts to fit in and to meet the expectations of the school community. 

Teachers should take the needed measures to ensure that children do not interpret these 

adjustments as evidence of cultural stereotypes they have to wre 2stle with.  

As our country continues to embrace great diversity, the need for understanding, respecting and 

accepting the similarities and differences among all people has never been more crucial for the 

common good. Hence, teachers are invited—and strongly urged—to provide an effective 

multicultural education foundation that furnishes every child with the wherewithal to come to 

better understand, respect and accept himself or herself and others. Children deserve nothing 

less.  

 

 



Culturally Relevant Education is a pedagogy to educate students in intellectual, social, 

emotional, critical, and democratic proficiency. It is inclusive of realizing cultural values and 

utilizing this to advance students' knowledge, skills, and attitudes.  This model of teaching 

permits teachers to build students' interpretation of the school curriculum (Ladson-Billings, 

1995a).   

When teachers teach utilizing culturally relevant instructional strategies, they pay regards to 

students' culture and assist them to critically examine social problems, social justice, inequality, 

and discrimination. Teaching ought to be facilitated by cooperative learning groups of students 

with different cultural values in order to promote the development of the academic language, 

primarily at the control of the students, without subduing them.  Culturally relevant teaching is 

devised to have education better lend itself to greater responsiveness to the students' cultural 

values (Gay, 2013). The paramount goal is for students to value their own culture, interpret the 

curriculum, and enhance their various competencies.    

Instructional activities, plans, and programs should be organized arranged to highlight learning 

by doing. Through this, students must have an active role and take greater ownership of their 

education. Students need to be highly engaged in the lesson and discuss their cultural values. 

Teachers serve as advisors and facilitators of knowledge. Parents are urged to build close 

relationships with the school and share their culture-based experiences and skills in the 

classroom environment. 

Consequently, teachers should learn and respect the students' cultures and be informed about the 

cultural backgrounds of students in their classrooms.  Therefore, teaching from a culturally 

relevant perspective may necessitate examining teaching resources to enfold the students' 

cultural values and needs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Unit Objective 

Upon completion of this unit, teachers will: 

1. Discuss the importance of culture and student diversity  

2. List the importance of recognizing students’ diversity 

3. Examine the effects of cultural recognition and academic achievement  

 

 

CULTURE 

Culture is the way of life of a group of people. Culture is central to 

learning. It plays a role in communicating and receiving information 

and shaping the thinking process of groups and individuals. 

Teaching strategies that recognize, respect, and celebrates students' 

culture offers full, equitable access to education for students from all                                              

origins. 

 

Culture is inclusive of values, clothing, religion, holidays, traditions, language, music, literature, 

beliefs, and expectations (Alsubaie, 2015; Bashant, 2016).  The teacher's and students' culture 

will impact the process of teaching and learning (Alsubaie, 2015).   Alsubaie (2015) notes that 

"teachers who learn more about their students' backgrounds, cultures, and experiences will feel 

more capable and efficient in their work as teachers" (p. 88). The more cognizant you are of 

your set of beliefs, values, and expectations, and even of your own biases, the more solid you 

will be on a quest to understand your students henceforth. 

Some of the characteristics of culturally responsive teaching are: 

1. Positive perspectives on parents and families 

2. Communication of high expectations 

3. Learning within the context of culture 

4. Student-centred instruction 

5. Culturally mediated instruction 

6. Reshaping the curriculum 

7. Teacher as facilitator 

 

UNIT 1: CULTURE AND DIVERISTY 

 

Culturally Responsive Teaching 

is a pedagogy that recognizes 

the importance of including 

students' cultural references in 

all aspects of learning (Ladson-

Billings, 1994). 

 



 

 

DIVERSITY 

 

The National Education Association defines diversity as “the sum of the ways that people are 

both alike and different” (para 1).  This is inclusive of race, ethnicity, gender, sexual orientation, 

language, culture, religion, mental and physical ability, class and immigration status. 

 

 

 

 

 

 

1. Which of the characteristic of culturally responsive teaching is most important to you as a teacher? 

______________________________________________________________ 

2. Why do you consider this characteristic to be most important? 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

3.  Place in order of priority, the sequence of the characteristics that should be addressed in your 

school? 

1. 

2. 



3.  

4. 

5. 

6. 

7. 

 

 

 

 

 

 

 

 

 

 

 

 

 



4. What does each as in the word above mean to you?   

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

5. What is St. Michael R.C. School like regarding diversity on these levels?  

______________________________________________________________________________

______________________________________________________________________________

_________________________________________________________ 

6.  Is there any areas that can improve at St. Michael R.C. School? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 



 

 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why teachers need to have positive perspectives on students’ parents and families  

2. Describe what teachers having positive perspectives on students’ parents and families 

look like  

3. Examine the skills teachers should demonstrate to develop positive perspectives on 

students’ parents and families 

 

 

CULTURALLY RESPONSIVE TEACHING 

Culturally responsive teachers employ practices that respect and celebrate the cultural 

backgrounds of their students. To this end, culturally responsive teachers must have positive 

perspectives on students’ parents and families. Teachers must be supportive of students’ parents 

and families as critical partners in the students' education. 

 

Communication built on misinformation, assumptions or stereotypes can create distance between 

schools, families and students. If handled with respect and cultural sensitivity, however, school-

family communication provides an opportunity to live out the values of inclusiveness and equity, 

which are at the heart of anti-bias education. 

 

UNIT 2: PERSPECTIVES ON PARENTS 

AND FAMILIES 

 

 

 

 



Culturally responsive teachers’ engagement with students’ parents and families seeks to 

understand students’ culture as an asset that helps connect children to learning. This builds trust 

by sharing knowledge and power between families and educators. Further, it helps teachers’ 

meets students’ parents and families where they are; it is intentional, and it is explicit. 

 

In addition to setting a tone of respect and inclusivity, teachers’ strong communication with 

students’ parents and families also offers teachers an opportunity to invite students’ parents and 

families to become more fully involved in the education of the students and to share curricular 

goals, materials and resources. 

 

Why Teachers Need to Have Positive Perspectives on Students’ Parents and Families 

 

 “Constant communication with parents is an important aspect of a 

child’s educational progress. Involving parents and families in their 

child’s educational process results in better scholastic achievement. 

When families share their ‘funds of knowledge’ with the school 

community, teachers get a better idea of their students’ background 

knowledge and abilities, and how they learn best (Moll, Amanti, 

Neff & Gonzalez, 1992).”  

 

 

 

 

 

 

 

 

 

What Teachers Having Positive Perspectives on Parents and 

Families Looks Like 

 

Culturally responsive teaching practice is teachers believing that 

parents and families are critical partners in students’ education. 

Teachers communicate early and often with parents and families and 

invite them to participate in their students’ education in specific ways. 

“Parent involvement need not be 

just how parents can participate 

in school functions. Oftentimes, 

religious and cultural 

differences preclude active 

participation in school activities. 

However, parental involvement 

also includes how parents 

communicate high expectations, 

pride, and interest in their 

child’s academic life (Nieto, 

1996).”  

 

 



, “Whether it’s an informal chat as the parent brings the child to school, or in phone conversation or 

home visits, or through newsletters sent home, teachers can begin a dialogue with family members 

that can result in learning about each of the families through genuine communication (Nieto, 

1996,06)”  

 

This means that parents are the child’s first teacher and are critically important partners to 

students and teachers. To help parents become more aware of how they can be effective partners 

in the education process, teachers should engage in dialogue with parents as early as possible 

about parents’ hopes and aspirations for the child, their sense of what the child needs, and 

suggestions about ways teachers can help. Teachers explain their own limitations and invite 

parents to participate in their child’s education in specific ways (Nieto, 1996). 

 

 

How Teachers Can Develop Positive Perspectives on Students’ Parents and Families 

 

According to Moll, et al. (1992), teachers can develop positive perspectives on students’ parents 

and families by consistently engaging in the following culturally responsive teaching practices. 

 

1. Teachers seek to understand parents’ hopes, concerns and suggestions by: 

 

 conducting needs assessments and surveys (in the parents’ first language) of what 

parents expect of the school community  

 establishing parent-teacher organizations or committees to work collaboratively for the 

benefit of the students 

conducting home visits in which parents are able to speak freely about their expectations 

and concerns for their children.  

 

2. Teachers keep parents appraised of services provided by the school by: 

  

 

 sending weekly or monthly newsletters (in the home language) informing parents of 

school activities                     

         conducting monthly meeting at parents’ homes or community centers to inform parents of 

school activities  

 



  

hosting family nights at school to introduce parents to concepts and ideas children are 

learning in their classes and to share interactive journals. 

 

 

 

3. Teachers gain cross-cultural skills necessary for successful exchange and collaboration by: 

 researching the cultural background of students’ families 

    

visiting local community centers to find out about the cultural activities and beliefs    

 of the students  

   

touring students’ neighborhoods to identify local resources and ‘funds of  

 knowledge’. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

1. Discuss why, as a teacher, you need to have authentic positive perspectives on students’ 

parents and families. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

____________________________________ 

 

2. List three ways in which having positive perspectives on your students’ parents and families 

could look like in the future.  

 

1. 

 

2. 

 

3.  

 

 

3. Examine ways how you can further develop positive perspectives on your students’ parents 

and families at St. Michael R. C. Primary School. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________



______________________________________________________________________________

______________________________________________________________________________

____________________________________ 

 

4. How could you further improve your 

assumption of good intentions and 

approach all of your students’ parents 

and families as partners who want the 

best for their children? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

5. Describe some way(s) by which you could invite your students’ parents and families to share 

knowledge about your students’ lives, interests, hopes and struggles. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

7. Tell of a creative way by which you could invite your students’ parents and families to 

share information about their family cultures and traditions. Write phrases around the 

web below.  

 



7. Why must teachers recognize and respect differences in students’ family structures? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 8. Explain how identity and background play a role in shaping relationships between teachers 

and students’ parents and families. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

9. How could you bring a sense of self-

reflectiveness and cultural humility to all 

your conversations and interactions with 

your students, their parents and families, 

as well as other stakeholders in 

education? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

10. Share your views on your students’ linguistic, cultural and family diversity as strengths.  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 



 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why teachers need to communicate high expectations of their students   

2. Describe what teachers’ communication of high expectations of their students looks like  

3. Examine ways how teachers can develop ways to communicate high expectations of their 

students 

 

COMMUNICATION OF HIGH EXPECTATIONS 

 According to the Urban Dictionary (2020), the ‘soft bigotry of low expectations’ refers to “not 

expecting disadvantaged people or minorities to meet the 

same standard of behavior or achievement set for most 

people. It is called ‘soft bigotry’ because it is a more subtle 

and subconscious form of prejudice.” 

In contrast to promoting the soft bigotry of low 

expectations, culturally responsive teachers involved in 

students’ academic lives consistently deliver the message 

that all students are expected to achieve high standards. 

Culturally responsive teachers understand student 

behavior in light of the culture’s and community’s norms. 

Culturally responsive teachers view all students as 

possessing important knowledge and experience. 

 

 

 

 

 

UNIT 3: COMMUNICATION OF HIGH 

EXPECTATIONS 

 

 

 

 

 

“When a teacher expresses 

sympathy over failure, lavishes 

praise for completing a simple 

task, or offers unsolicited help, 

the teacher may send unintended 

messages of low expectations."                       

- Kathleen Serverian-Wilmeth 

 

 

 

https://www.urbandictionary.com/define.php?term=achievement
https://www.urbandictionary.com/define.php?term=bigotry
https://www.urbandictionary.com/define.php?term=prejudice


Why Teachers Need to Communicate High 

Expectation of Their Students 

 

According to Rist (1971), “Effective and 

consistent communication of high expectation 

helps students develop a healthy self-concept. 

It also provides the structure for intrinsic                                                                                 

                                                                 motivation and fosters an environment in which                        

                                                                the student can be successful.”  

 

What Teachers’ Communication of High Expectations of Their Students 

Looks Like  

 

Rist (1971) posits, “All students should receive the consistent message that 

they are expected to attain high standards in their school work. This 

message must be delivered by all that are involved in students’ academic 

lives; that is: teachers, guidance counselors, administrators, and school 

personnel. Teachers should understand students’ behavior in light of the norms of the 

communities in which they have grown. They should respect all students as learners with 

valuable knowledge and experience.” 

 

A Four-Step Process 

 

High expectation is as an instructional strategy that involves four steps. 

 

Step 1: Identify students for whom you have low expectations. 

 

Do this as soon as feasible in the school year or the course as possible. It is difficult to transform 

low expectations once they are allowed to settle.   

 

Step 2: Identify similarities in students. 

 

This is often the most demanding feature of the strategy because nobody likes to admit that he or 

she automatically jumped to conclusions about particular kinds of people. For example, a teacher 

might discover the pupils of whom they have low expectations. Research has shown that such 

features are often the grounds for early expectations about students. 



 

Step 3: Identify differential treatment of low-expectancy students. 

 

Teachers’ behaviours toward pupils are much more impactful than their expectations: Students 

cannot read their teachers’ minds, but they see teachers’ actions—and they make inferences on 

the grounds of these actions. 

 

Step 4: Treat low-expectancy and high-expectancy students the same. 

 

Ensuring equal treatment of all students is more challenging when it comes to academic 

interactions especially when questioning students. Students of whom teachers have low 

expectations become accustomed to the teacher asking them fewer and less thought provoking 

questions than other students. When teachers change this behavior, some students might feel 

uneasy. They will likely need to go through this uneasy phase, however, to come to a place 

where they will risk stating new ideas and asking questions that express their discomfiture about 

particular topics. All stakeholders in education have this as the goal— for all students to face up 

to complex and challenging issues and for the teacher to recognize and respect their ideas. 

 

 

 

 

 



The following diagram illustrates some practical examples of the language of high expectations 

by juxtaposing the positive ‘toward language’ with the negative ‘away language’. Culturally 

responsive teachers consistently and effectively use ‘toward language’ to encourage and support 

their students through communication of high expectations.  

 

 

 

 

 

 

 

 

 

 

 

 



How Teachers Can Develop Ways to Communicate  

High Expectations of Their Students 

 

Rist (1971) provides the following examples of means by which teachers can develop ways to 

communicate high expectations of their students.  

 

  

Communicate comprehensible expectations. Be specific in what you expect 

students to know and be able to do. 

 

 

 

 

Design an environment in which there is genuine respect for students and a 

belief in their capability. Encourage students to meet expectations for a 

particular task. Offer praise when standards are met.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

1. Discuss why, as a teacher, you need to 

communicate high expectations of your 

students at St. Michael R. C. Primary School.  

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

2.In the boxes below, list what your 

communication of high expectations 

of your students at St. Michael R.C. 

Primary School would look                                                                                     

like in the future.  

   

   

   

 



 

3. Examine the many ways how you can develop other 

methods to communicate high expectations of your 

students at St. Michael R.C. Primary School. 

  

 

 

 

 

 

 

 

 

 

 

4. What are three ways in which you can discourage the ‘soft bigotry of low expectations’ by 

students, teachers, administrators, parents, community members and other education 

stakeholders in your role as a culturally responsive teacher at St. Michael R.C. Primary School?   

 

1. 

 

 

                                                   2. 

          3. 

 

 

 

 

5. State a different example from above of positive ‘toward language’ that culturally responsive 

teachers would do well to utilize more often at St. Michael R.C. Primary School. 

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________________________________ 

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________

___________________________________ 



 

6. State 3 different examples of positive culturally responsive language teachers should use.  

 

 

 

 

 

 

 

 

 

 

 

Example #1

Example #2

Example #3



 

 

 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why students need to learn within the context of culture   

2. Describe what students’ learning within the context of culture looks like  

3. Examine ways how teachers can help students learn within the context of culture 

 

LEARNING WITHIN THE CONTEXT OF CULTURE 

 

Culture refers to the norms, beliefs, and behaviors that are 

passed down from one generation to the next—the things 

that explain why a student might answer a question the way 

he or she does, or why another might not feel comfortable 

looking the teacher in the eye when the teacher is speaking 

with him or her. These aspects of culture are among the 

most misunderstood in the teacher-student dynamic and are 

often the things that cause students to get into the 

most trouble in the school discipline system.  

 

 

 

 

 

Culturally responsive teaching attempts to bridge the gap between teacher and student by 

helping the teacher understand the cultural nuances that may cause a relationship to break 

down—which ultimately causes student achievement to break down as well. 

Understanding students’ lives within the context of their culture can help teachers foster a sense 

of belonging and ensure that all students feel respected, challenged, supported and successful as 

a learner. 

 

UNIT 4: LEARNING WITHIN THE 

CONTEXT OF CULTURE 

 

 

 

 

 

“The increasing diversity in our 

schools, the ongoing 

demographic changes across the 

nation and the movement 

towards globalization dictate 

that we develop a more in-depth 

understanding of culture if we 

want to bring about true 

understanding among diverse 

populations."                               

- Maria Wilson-Portuondo 

 

 

 



For example, the map below shows a part of the community of Las Flores. Teachers can 

discuss the communities in which they live and the way of life of people using the maps, 

pictures and locations. 

 

 

Source: https://www.google.com/maps/place/Las+Flores+Park/@17.2358301,-

88.7842978,15z/data=!4m8!1m2!2m1!1slas+flores+belmopan!3m4!1s0x8f5dd59c512d6341

:0xf7ee39fc3a593efd!8m2!3d17.2358301!4d-88.7755431?hl=en 

 

Why Students Need to Learn within the Context of Culture 

 

According to the Northeast and Islands Regional Educational Laboratory at Brown 

University (2002), “Children learn about themselves and the world around them within the 

context of culture.” 

Sheets (1999) claims, “Students from minority cultures may feel pressured to disavow 

themselves of their cultural beliefs and norms in order to assimilate into the majority culture. 

This, however, can interfere with their emotional and cognitive development and result in 

school failure.”  

 

 

 

 



For example, the photo below is a very important location in Las Flores. Students can 

discuss and brainstorm how this recreational site brings the community together.  

 

Source: 

7755431,3a,75y,90t/data=!3m8!1e2!3m6!1sAF1QipN81fsECbEvux6WXkBqg2CsbleY2dlT

up5nqlYZ!2e10!3e12!6shttps:%2F%2Flh5.googleusercontent.com%2Fp%2FAF1QipN81fs

ECbEvux6WXkBqg2CsbleY2dlTup5nqlYZ%3Dw114-h86-k-no!7i3264!8i2448?hl=en    

 

What Students’ Learning within the Context of Culture Looks Like 

 

Children from homes in which the language and culture do not closely correspond to that of 

the school may be at a disadvantage in the learning process. These children often become 

alienated and feel disengaged from learning. People from different cultures learn in different 

ways. Their expectations for learning may be different. For example, students from some 

cultural groups prefer to learn in cooperation with others, while the learning style of others is 

to work independently. To maximize learning opportunities, teachers should gain knowledge 

of the cultures represented in their classrooms and adapt lessons so that they reflect ways of 

communicating and learning that are familiar to the students.  

Children also learn to understand their way of life and value the people, places, and events in 

their community. The diagram below illustrates people in the community of Las Flores, the 

school, and their produce. Unless children are taught to value the way they live and make 

connections with the community and schooling, there will continue to be gaps in how 

students are taught and how children learn.  



 

 

Ways How Teachers Can Help Students Learn within the Context of Culture 

 

1. Vary teaching strategies.  

 Use cooperative learning, especially for material new to the students. This includes promoting 

positive interdependence, interaction, individual accountability, the development of social skills, 

and group processing.  

 

  

 

  

 

 

 

 

 



Here are some examples! 

 

 

 

 



 

 

 

 

 

 

 

 

 

Source:  

kagan_structures_compiled_1.pdf (weebly.com) 

 

http://mrseatonclass.weebly.com/uploads/3/2/1/7/32178559/kagan_structures_compiled_1.pdf


 

 

INDEPENDENT WORK 

 

Teaching students to work independently is an essential task for all 

teachers but especially for teachers of split/multiple grades. It is also a 

big hurdle that blocks teachers from using the inquiry method 

effectively. Hence, almost all students are adept at working 

independently. Students’ academic efforts need to pass the Goldilocks 

test: It can’t be too hard; it can’t be too easy; it has to be just right. It 

also has to be engaging and purposeful. Students also cannot work 

independently if they are not taught how to do so. This is why teachers 

need to teach students what to do and how to do it.    

 

Set Clear Expectations  

Design an anchor chart with your expectations. When teaching these to students, realize that this 

ought to be done by several varied means. The teacher ought to tell them, teach them, show 

them, post them, practice them, and reinforce them.  

Be Explici t  

Tell students that you want them to work independently, and that you need them to do this so 

that you would be able to teach the other group of students. Further, ask them what this should 

look like in your classroom and write it down for them to be able to refer to as they go about 

getting it done. 

Model  It  

Have a student demonstrate what this looks like in your classroom.  Have another student 

demonstrate what this does not look like; then have them work at getting it done well. 

Practice  

Practice, Practice, Practice.  Have the whole class practice it, and put a clock on it (i.e., time 

them).  Start with 2 minutes and work up to 20 minutes. Further, use a chart to follow their 

progress. You could use a bar graph or something else.   

Feel free to utilize the guidelines below about how to motivate, be creative and to effectively 

guide students from diverse backgrounds to work independently.  

 



 

 

Use role-playing strategies. 

 

Role playing is a learning structure that permits students to 

immediately apply content as they are put in the role of a 

decision maker regarding a policy, resource allocation, or 

some other outcome. This technique is a powerful tool for 

having students actively involved and permitting them to 

interact with their classmates as they try to get the task done 

according to their particular role(s). This work may be 

accomplished in cooperative groups and/or students can maintain the persona of their role(s) for 

the duration of the class session. Students are more actively involved as they seek to respond to 

the material from the viewpoint of the character assigned to them. 

 

 Step 1: Identify the situation. To commence the process, bring people together, introduce the 

problem, and encourage an open discussion to reveal all of the relevant matters.  

 Step 2: Add the necessary details.  



 Step 3: Assign particular roles and provide main points about each role.  

 Step 4: Act out the situation.  

 Step 5: Discuss what has been learned. 

 

MULTICULTURAL TEACHING AND ROLE PLAY 

 

Have students research projects that focus on issues or concepts that apply to their own 

community or cultural group. Students role play their findings. For example: 

 

Students may role play what happens during special cultural 

events like the ‘Day of the Dead’. Students discuss colors, 

people, and their beliefs, and they write about their 

presentations. 

 

 

 

 

 

 

Interview an older person in their community. Role play the main 

points. Explain lessons learnt and discuss same in small groups.  

 

 

 

 

Read folklore. Role play findings. Talk about what that character meant to 

people in the past and present. Write a folklore illustrating an important 

past event in the community. Look for similarities and differences with 

local folklore and folklore from the country of origin.  

 

 

 

 

 



When working with persons from different backgrounds, it is important to:  

 

 Bridge cultural differences through effective communication. 

  

 

Teach and talk to students about differences among individuals. 

  

 

Show how differences among the students foster quality learning. 

 

 

  

Attend community events of the students, and discuss the events with the students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



HOMEWORK  

 

The normal prescription recommended by 

teachers swamped with marking of 

homework is to assign less of it. However, 

maybe a more effective approach for many 

classrooms would be to assign creative 

homework only when teachers and students 

think it is really necessary to enhance the 

learning that occurs in class—to begin with 

nothing and add as the need arises. Several 

studies about the effects of homework on 

students’ well-being suggest that too much 

homework made children unnecessarily 

stressed. Further, many children often grow 

to dislike school because of too much 

homework.  

 

Students from culturally diverse 

backgrounds, and they often struggle to 

learn content in a language that is not their 

first language. It is essential that teachers 

identify creative ways to assign out of 

school work. Here are some examples of 

alternatives to traditional homework.  

 

 



 

 

1. On each of the leaves below, write ways your students at St. Michael R.C. School need to 

learn within the context of the culture.  

 

 

 

2. Write three ways students’ learning within the context of culture at St. Michael’s R.C. 

Primary School would look like in the future. 

 



 

1. 

 

 

 

2. 

 

 

 

 

3. 

 

 

 

 

 

 

 

4. Take a few minutes to think. Then, fill out the form below.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 



4. As a culturally responsive teacher, what are three ways in which you can help to bring about 

true understanding among diverse populations at St. Michael R.C. Primary School and, by 

extension, the communities the school serves?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

Unit Objectives 

Upon completion of this unit, 

teachers will:  

1. Discuss why students need to 

learn via student-centered instruction   

2. Describe the importance of Multiple Intelligence in diverse classrooms  

3. Examine ways how teachers can help students learn using differentiated  Instruction 

 

 

STUDENT-CENTRED INSTRUCTION 

 

Why Students Need to Learn Via Student-centered 

Instruction 

Learning is a process consisting of a variety of interventions 

by the people around us (Goldstein, 1999; Vygotsky, 1978). 

Students develop their thinking skills by interrelating with 

those people around them, inclusive of adults and children 

in their age range who know a bit more than they do about 

life’s realities. These interrelations provide students with 

opportunities to hypothesize, experiment with recently 

developed concepts, and be presented with responses (Darling-Hammond, 1997).  

The term ‘student-centered learning’ refers to a large  variety of educational programs, learning 

experiences, instructional approaches, and academic-support strategies that are designed to 

respond effectively to the particular  learning needs, interests, aspirations, or cultural 

backgrounds of individual students and groups of students. 

UNIT 5: STUDENT-CENTERED 

INSTRUCTION 

 

 

 

 

 

 

"In our multicultural society, 

culturally responsive teaching 

reflects democracy at its highest 

level. [It] means doing whatever it 

takes to ensure that every child is 

achieving and ever moving 

toward realizing her or his 

potential." - Joyce Taylor-Gibson 

 

 

 

 



In student-centered instruction, teachers and students collaborate as partners in the learning 

process. Students take an active role in their education. This teaching method is also known 

as learner-centered education and grew out of the humanistic movement in psychology. The 

emphasis is on the individual, and puts the onus for meeting needs and achievements on the 

student. 

For learner centered instruction to be effective, teachers have to 

make sure that students are accountable. Students need to take the 

time necessary to focus on and complete assigned tasks. Teachers 

ought to allow students the time necessary to reflect on what they 

have learnt. Most important, in multicultural teaching, students need 

to actively engage in inquiry, discussion, reflection and collaboration 

with others.  

 

 

 

 

Teacher-centered vs Student Centered Learning 

According to Ahmed 

(2013), instructor-centered learning is 

where "students become passive 

learners, or rather just recipients of 

teachers’ knowledge and wisdom" (p. 

22). 

According to An and Reigeluth (2012), 

"Learner-centred teachers serve as 

facilitators rather than transmitters of 

knowledge. They encourage students' 

participation and empower students by 

sharing power” (p. 55).  

Teachers need to differentiate between activities that are teacher-centered and those that are 

student-centered. This is further explained in the diagram below.  



 

By comparing and contrasting student-centered vs. teacher-centered learning environments using 

mind-maps, teachers can reach other kinds of learners. This shifts the focus on teaching students in a 

one-size fits all model to personalizing instruction.  

What Students’ Learning Via Student-centered Instruction Looks Like 

Student-centered instruction varies from the conventional instruction. Learning is based on a 

group process of multiple persons working in solidarity and with a focus on the common good of 

all involved. Students are supported in taking ownership of their own learning and to labor with 

their peers on research projects and work designated to them that are simultaneously applicable 

to them in terms of their sociocultural experiences. Students are empowered to embrace greater 

reliance on themselves, greater management of themselves, and greater proactive tendencies. 

 

How Teachers Can Help Students Learn Via Student-centered Instruction 

 

1. Foster student involvement. 

 Have students create lists of topics they prefer to study and/or research. 

 Permit students to choose their own pieces of literature to scrutinize. 

 

 



2. Share duties of instruction. 

 Put cooperative learning groups in place (Padron, Waxman & Rivers, 2002).  

 Provide opportunities for students to steer discussion groups or review/reteach concepts. 

 

3. Design curriculum that is founded on inquiry and discovery. 

 Provide opportunities for classroom projects that utilize the availability and gifts of the 

community. 

4. Foster a community of learners. 

 Establish book clubs or literature circles that enhance reading conversations (Daniels, 

2002) 

 Facilitate sharing opportunities directed by students (Brisk & Harrington, 2000).  

 

Catering to Multiple Intelligences  

According to Patrick (2009), “Learning experience is different for each learner, depending on the 

connection made to the other components of the situation and depending on what the learner 

brings to the situation and draws from it for future situations” (p. 512).  

 

The theory of Multiple Intelligence posits that each person has different ways of learning and 

different intelligences they use in their daily lives. 

Gardner’s Theory of Multiple Intelligence suggests that human beings are all proficient at 

getting to know the world through language, logical-mathematical analysis, spatial 

representation, musical thinking, the use of the body to solve problems or to make things, an 

understanding of other individuals and an understanding of ourselves. Where students differ 

from each other is in the solidity of these intelligences and the means by which such 

intelligences are adduced and integrated to perform different tasks, solve a variety of 

problems and advance in different kinds of domains. 

While some people can learn very well in a linguistically-based environment (i.e., reading and 

writing), other people are better taught through mathematical-logic based learning. Still other 



people learn best from body-kinaesthetic intelligence (i.e., learning by doing with the hands). 

Each person possesses each intelligence to an extent, but there is always a primary, or more 

dominant, intelligence. 

T H E  9  M U L T I P L E  I N T E L L I G E N C E S  

Gardner claims that all human 

beings have multiple 

intelligences. These multiple 

intelligences can be nurtured 

and strengthened or ignored 

and weakened. His research 

from 1991 identified seven 

intelligences; however, over 

time, he came to the 

realization that a total of nine 

intelligences exists: 

 Verbal-Linguistic Intelligence: Well-developed verbal skills and sensitivity to the sounds, 

meanings and rhythms of words. 

 Mathematical-Logical Intelligence: The ability to think conceptually and abstractly, and the 

capacity to discern logical or numerical patterns. 

 Musical Intelligence: The ability to produce and appreciate rhythm, pitch and timbre. 

 Visual-Spatial Intelligence: The capacity to think in images and pictures, to visualize accurately 

and abstractly. 

 Bodily-Kinesthetic Intelligence: The ability to control one’s body movements and to handle 

objects skillfully. 

 Interpersonal Intelligence: The capacity to detect and respond appropriately to the moods, 

motivations and desires of others. 



 Intrapersonal Intelligence: The capacity to be self-aware and in tune with inner feelings, 

values, beliefs and thinking processes. 

 Naturalist Intelligence: The ability to recognize and categorize plants, animals and other objects 

in nature. 

 Existential Intelligence: The sensitivity and capacity to tackle deep questions about human 

existence, such as the meaning of life, why we die and how we got here. 

 

 

 

Applying the theory of Multiple Intelligence in Multicultural Classrooms  

 

 

 

 

For example, teachers can engage students in activities that include sensitivity to sounds 

rhythms, and meanings of words in language. They can also include speaking and writing. Most 

important, they can explain/inform, convince/ persuade, remember, and use language to reflect 

on their culture as they learn about the curriculum. See example below.  

 

 

 

1. Students are shown a picture of a farm. 

 

 



Linguistic 

2. The teacher prompts students to state the initial sound and to pronounce the sound of ‘f’. 

3. Teacher discuss the ‘r’ control syllable in the word farm and provides two other examples 

of ‘r’ control syllables: fork, bird. 

4. Students discuss who are the farmers in their community. Students respond to key 

questions: 

 

Were our grandparent’s farmers? What did they plant in the past, and what do they plant 

now? 

 

Naturalist Intelligence 

 

5. Students name different produce from the farm. 

 

Verbal linguistic  

 

6. Students write sentences describing one other’s produce. 

 

7. Have students talk about sounds you hear on a farm. 

Students talk about things grown in different parts of Belize. 

Discuss difference in soil types and why some produce grows 

better in some communities than others. 

 

What differentiated instruction means. 

 

Carol Ann Tomlinson describes differentiated instruction as factoring students’ individual 

learning styles and levels of readiness first before designing a lesson plan. Research on the 

effectiveness of differentiation shows this method up-skills a wide range of students, from those 

with learning disabilities to those who are regarded as high ability. 

Differentiating instruction may mean teaching the same material to all students using a variety of 

instructional strategies, or it may require the teacher to deliver lessons at varying levels of 

difficulty based on the ability of each student. 

Teachers who practice differentiation in the classroom may: 

 Design lessons based on students’ learning styles. 

 Group students by shared interest, topic, or ability for assignments. 

 Assess students’ learning using formative assessment. 

 Manage the classroom to create a safe and supportive environment. 

 Continually assess and adjust lesson content to meet students’ needs. 



Examples of differentiating activities 

in Multicultural Classrooms: 

Match vocabulary words to 

definitions. 

Read a passage of text and answer 

related questions. 

Think of a situation that happened to a 

character in the story and a different 

outcome. 

Differentiate fact from opinion in the 

story. 

                                                                                           

Identify an author’s position.         

Create a PowerPoint     presentation 

summarizing the  lesson. 

 

 

 

 

Other examples of differentiating instruction in multicultural classroom  

 

Class: Standard 1 

Topic: Living Things 

Subtopic: vertebrates 

 

Students are provided with an overview of the lesson. Students are prompted to talk about living 

things in their environment. Distinguish between animals with backbone and those without. 

Student A: Who has challenges reading and decoding words is given a sheet with pictures to 

decide which animals have backbones. 

Student B: Who is linguistically strong is also given a sheet of paper with animals and asked to 

identify those with backbones and to write about them. 

Student C: Who is unable to read and write well is given a recorder and asked to state in his or 

her own words what he or she understands by the phrase “animals with a backbone”. 

The remaining students in the class read and complete an activity sheet about vertebrates.  



 

 

 

 

1. In Belize’s multicultural society, how can you, a culturally responsive teacher, help your 

students at St. Michael’s R.C. Primary School reflect democracy at its highest level? 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_______________________________________________ 

 

2. Complete the checklist below to assess your use of differentiated instruction. 

 



 

 

3. What are three things you may need to do to cater more to individual differences within and 

without the classroom setting? 

1. 

2. 

3.                                                                                                                                                                      

 

 

 



  

 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why students need to learn via culturally mediated instruction   

2. Describe what students’ learning via culturally mediated instruction looks like  

3. Examine ways how teachers can help students learn via culturally mediated instruction 

 

CULTURALLY MEDIATED INSTRUCTION 

 

Instruction is culturally mediated when it incorporates and 

integrates varied means of knowing, understanding, and 

representing information. Instruction and learning take 

place in an environment that encourages multicultural 

viewpoints and allows for inclusion of knowledge that is 

relevant to the students. 

 

 

Characteristics of Cultural Responsive Instruction 

 

1. Positive perspectives on parents and families 

2. Communication of high expectations 

3. Learning within the context of culture 

4. Student-centered instruction 

5. Culturally mediated instruction 

6. Reshaping the curriculum 

7. Teacher as facilitator 

Ladson-Billings, G. (1994). 

UNIT 6: CULTURALLY MEDIATED 

INSTRUCTION 

INSTRUCTION 

 

 

 

 

 

 

"Ongoing multicultural 

activities within the classroom 

setting engender a natural 

awareness of cultural history, 

values and contributions."         

- Kathleen Serverian-Wilmeth  

 

 

 

 

 

 



 

Through culturally mediated 

instruction, continuous 

multicultural experiences inside the 

school setting promotes an innate 

cognizance of cultural history, 

values, and contributions.  

Instruction is culturally mediated 

when it builds in and unites a 

variety of means of knowing, 

comprehending and constituting 

information.  

 

 

Culturally responsive (or relevant) 

teaching has been described as "a 

pedagogy that empowers students intellectually, socially, emotionally, and politically by using 

cultural referents to impart knowledge, skills, and attitudes" (Ladson-Billings, 1994, p. 382). 

 

Why Students Need to Learn Via Culturally Mediated Instruction 

 

It behooves students to realize that there 

are multiple means to interpret a 

statement, event, or action (Nieto, 1996).  

For example, a teacher of St. Michael’s 

R.C. Primary School teaching about the 

environment teachers can: 

1.  Ask students to share what they 

understand by the word environment. 

2. Shave students use the Spanish word 

“media ambiente”. 

3. Have students share what about the 

environment they live in. 

4. Invite students to utilize their 

experiences to explain reforestation and 

how this may be done in their community. 

5. Encourage students to discuss how this may affect communities like their own and the 

lives of people in such communities.  



 

Hollins (1996) posits that teaching from a multicultural perspective encourages students to 

embrace learning in various means or to exchange points of view and outlooks in a particular 

scenario established by their own sociocultural experiences. When this occurs, students get to 

take greater ownership of their own learning process.  

 

Optimum Learning and Student Growth 

 

Culturally mediated instruction allows for optimum learning situations 

for students. It might lessen the occurrences of inappropriate behavior 

from students who are not at ease with instruction not catering to their 

real needs. In addition, students from cultural groups who are being 

successful in their learning will not be so quick to embrace stereotypes 

about students with different cultural backgrounds.  

 

 

 

What Students’ Learning Via Culturally Mediated Instruction Looks Like 

 

Instruction is culturally mediated when it builds in and unites a variety of means of knowing, 

understanding and representing information. Teaching and learning happen in an atmosphere 

that enhances multicultural points of view and makes room for real to life experiences of the 

students. Learning occurs in culturally suitable social circumstances; that is, how students get 

along with each other and how teachers and students get along are compatible with students’ 

cultures.  

 

Mathematics & Science Instruction  

 

1. Promote inquiry-based instruction.  

 

Engage students in math and science experiments and word problems. They can collect 

and examine data and ask authentic questions.  

 

2. Diversify seating and grouping arrangements.  

 



Establish opportunities for students to work individually and in small cooperative 

learning groups. 

 

3. Connect content to students’ lives at home. 

 

Link science and math practices with students’ home live and everyday experiences.  

 

4. Create a shared learning environment. 

 

Shift authority so that students take more responsibility in math and science activities 

and their own learning.  

 

5. Encourage real, active and engaged conversations. 

 

Build on students’ knowledge and experiences in the development of meaningful science 

and math conversations. 

 

6. Create a safe environment. 

Ensure that students’ and teachers’ responses are highly valued.  

 

7. Develop students’ capacity to think and act independently. 

 

Scaffold students’ understanding of science and math through activities that build self-

confidence as well as develop confidence and motivation to learn. 

 

 

 

 

 

 

 

 

 

 

 

 



How Teachers Can Help Students Learn Via Culturally Mediated Instruction 

 

 Explore students’ familiarity with various modes of learning and teaching. 

 Consult with teachers who share the students’ cultural background about 

efficacious means and ways to educate them.  

 Pay visits to the students’ communities in order to see and better understand how the 

students get along with others, learn and grow in that cultural situation.  

 Request that students identify how they enjoy learning most and how best they learn. 

 Converse with students’ parents regarding how and what students learn from their 

parents and families. 

 

 Design and execute various means and ways for students to be victorious 

in reaching the stages of their holistic development.  

 Make certain to provide every opportunity for students’ success by setting 

goals that are reachable and challenging for individual students.  

 Encourage students to create their own goals for a project.  

 Accommodate students’ use of their first language to improve their chances of success in 

learning. 

 

 Create an environment that welcomes and supports cultures. 

 Utilize management strategies students are accustomed to. 

 Provide students with many chances to explore their cultures with one another. 

 Inquire and challenge students about their beliefs and deeds. 

 Teach students to inquire into and challenge their own beliefs and deeds. 

 

 

 

 

 

 

 

 

 

 

 



Inclusive Practices 

 

Culturally responsive teaching (CRT) requires 

instructional and behavioral strategies that impact 

students’ academic performance as well as their social 

and personal growth in terms of general education. 

Educators are invited to recognize inclusive practices as 

opportunities to foster safe learning environments, 

carefully planning instruction and tactically choosing and 

aligning curriculum that cater to the real needs of students 

from diverse backgrounds.  

The following main areas are of paramount importance to 

the development of culturally inclusive practices in terms 

of culturally responsive instruction.     

 

 

Teachers will also need to ensure that there is clear alignment with the 

environment, instruction and the school curriculum. 

 

 



 

 

 

1. 

 

 

 

 

 

 

 

 

 

 

2. 

 

 

 

 

 

3. 

 



 

 

 

 

 

1. Discuss why your students at St. Michael R.C. Primary School need to learn via culturally 

mediated instruction. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________ 

2. Describe what your students’ learning via culturally mediated instruction could look like at 

St. Michael R.C. Primary School in the future. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________ 

3. Examine ways how you, as a culturally responsive teacher, can help your students at St. 

Michael R.C. Primary School learn via culturally mediated instruction. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________ 



4. As a culturally responsive teacher, what are three ways that you can use culturally mediated 

instruction with your students at St. Michael R.C. Primary School in an effort to foster 

ongoing multicultural activities within your classroom setting which engender a natural 

awareness of the cultural history, values and contributions of your students of diverse 

backgrounds?  

1. 

 

2. 

 

3. 

 

5. List three ways in which, as a culturally responsive teacher using culturally responsive instruction 

with your students at St. Michael R.C. Primary School, you can collaborate with your colleagues 

to further develop culturally inclusive practices at the school. 

1. 

 

2. 

 

3.     

  

 

  

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why the curriculum needs to be reshaped   

2. Describe what reshaping the curriculum looks like  

3. Examine ways how teachers can help to reshape the curriculum 

4. List how innovative technology can promote and support the teaching students of diverse 

background 

 

 

RESHAPING THE CURRICULUM 

“[Schools must] take a serious look at their curriculum, 

pedagogy, retention and tracking policies, testing, hiring 

practices, and all the other policies and practices that create 

a school climate that is either empowering or 

disempowering for those who work and learn there.” – 

Sonia Nieto 

Why the Curriculum Needs to Be Reshaped 

At its core, integrating the numerous academic disciplines of a curriculum lends itself readily to 

the accretion of knowledge (Hollins, 1996). Students’ solidity in one area of his or her studies 

will buttress his or her current learning in another area (Padron, Waxman, & Rivera, 2002). By 

the same token, by utilizing the students’ own familiar life circumstances to enhance new 

knowledge and skills, teachers are able to develop purposeful connections between real-life 

circumstances to the great benefit of the students from diverse backgrounds.  

The national curriculum in Belize is guided by Content Standards and Learning Outcomes; 

hence, to teach from a multicultural perspectives, teachers must select relevant learning 

outcomes and identify how best to include students background and experiences. 

UNIT 7: RESHAPING THE 

CURRICULUM  

 

 

 

 

 

 

 

“Research has indicated that 

students from racial and ethnic-

minority backgrounds do not 

perform as well academically as 

their mainstream peers.” 

(Darder & Torres, 2004) 

 

 

 

 

 

 



Teachers can select thematic areas from the curriculum. They can identify suitable learning 

outcomes and create a graphic organizer to illustrate how various subjects can be linked to a 

central idea. Teachers can then develop lesson plans aligned to each learning outcome on the 

graphic organizer.  

Note the example on the topic of “My Community”. 

 

 

 

 

 

Theme: 

Community 

Class: Infant 2 

Science Theme: 

Keeping Safe in 

Our Environment 

Learning Outcome 

9.4 Give examples 

of human built and 

natural 

environment.  

Social Studies 

Theme: Communities  

Learning Outcome: 26.1 Describe the different types of buildings.  

 



Math 

Learning Outcome 1.14 Match the number. 

Language Arts 

Phonics 

Learning Outcome: 1.1 Identify a series of words. 

Learning Outcome 20.10 Read words containing vowels. 

Comprehension 

Learning Outcome: 27.5 Recall two or more diagraphs (seat work). 

Writing  

Learning Outcome: 34.2 Compose original sentences based on a picture.  

 

What Reshaping the Curriculum Looks Like 

The school’s academic curriculum 

should be blended, multifaceted, 

purposeful, and student-centered. It 

should be inclusive of matters and 

topics relevant to the students’ milieu 

and culture. The curriculum should 

provoke the students to enhance their 

higher-order knowledge and skills 

(Villegas, 1991).  

 
Teachers have tremendous power when deciding how to execute a curriculum. Effective 

learning occurs when teachers “learn to view curriculum as a decision making process in 

which their own creativity and talents can be used” (Nieto, 2002, p. 191). 



How Teachers Can Help to Reshape the Curriculum 

Utilize resources other than 

textbooks for students to 

study. 

 

 Guide students to 

conduct research about 

various features of a topic 

related to their community. 

 Support students’ conversations with their community members who possess 

funds of knowledge about the topic they are studying. 

 Furnish students with information about different perspectives on or beliefs about 

a topic.  

 Design learning experiences that correspond with the students’ backgrounds. 

 Utilize cooperative learning strategies. 

 Provide students with the option of working independently or with other students 

on particular projects. 

 Design integrated units around universal themes.  

 

 

Reshaping the curriculum requires that 

teachers also ensure that they:  

1. Activate students’ prior knowledge. 

Teachers can encourage students to draw on their previous knowledge in order to actively 

participate in group discussions, which serves as an anchor to learning.  

2. Make learning contextual. 

Connect lessons from the curriculum to the students’ social communities to make it more 

contextual and pertinent. 



3. Encourage students to leverage their cultural capital. 

It is important to encourage those who do not to have a voice. Say, for example, the teacher 

teaches an English class that consists of some ESL students. It would be essential to discover 

means by which to actuate the experiences they do possess—their cultural capital.  

4. Reconsider your classroom setup. 

Think about how the classroom is organized. Take inventory of the books in your classroom 

library: Do they include authors of diverse races? Do the books include urban families or only 

suburban families? Beyond your classroom library, be mindful of the posters you display on your 

walls and your bulletin boards. 

5. Build relationships. 

Build relationships with your students to ensure they feel respected, valued, and seen for who 

they are. Building those relationships helps them build their relationship with themselves, with 

their family and community, as well as with each other within and without the classroom and 

school settings. 

 

Here are some important points to remember as you plan to reshape the curriculum:  

“Schools must take a serious look at their curriculum, pedagogy, retention and tracking policies, 

testing, hiring practices, and all the other policies and practices that create a school climate that is 

either empowering or disempowering for those who work and learn there.”       - Sonia Nieto  



The curriculum must be integrated, interdisciplinary, 

meaningful, and student-centered. It must contain issues and 

topics related to the students’ background and culture. It should 

challenge the students to develop higher order knowledge and 

skills. – Villegas, 1991 

 

WHY 

Integrating the different disciplines of a curriculum lends itself to the 

acquisition of new knowledge. Students’ strengths in one subject will support 

new learning in another. Likewise, by using the students’ personal 

experiences to develop new skills and knowledge, teachers make meaningful 

connections between school and real-life situations. (Padron, Waxmna, & Rivera, 2002).  

 

Use resources other than textbooks to teach. 

 Have students research about the curriculum topic within their 

community. 

 Encourage students to interview members of their community who 

have knowledge of the topic they are studying. 

 Provide information to the students on alternative viewpoints or 

beliefs of a topic. 

 Develop learning activities that are more reflective of students’ backgrounds. 

 Include cooperative learning strategies. 

 Allow students the choice of working alone or in groups on certain projects. 

 Develop integrated and universal themes. 

 

 



Using Digital Technology with the Curriculum  

Upgrades in Educational Technology (Ed Tech) have 

produced the promise to make curriculum relevant for all 

students. When a lesson is relevant, students are more 

motivated to learn. Interactive tools enhance analytic 

competences, students’ brains light up, and they are able to 

narrow the achievement gaps quickly.  

Here are some ways EdTech can be useful:  

1. Making Learning Contextual 

Lessons from the curriculum can be connected to students’ social communities. If you are 

teaching about food groups, it is a terrific idea to discuss local produce and use those as the 

basis for identifying the food groups.  

You can also use platforms like Zoom or Google to meet, 

and invite families who have access to technology to 

participate. 

  

2. Celebrating Diversity 

Use search engines to enable students to search for 

information about their culture. Use this information 

to expand students’ appreciation, understanding and 

respect for their own and each other’s culture(s). For 

example, students can research food consumed by their ancestors and identify the food 

groups. 



3. Promoting the Student Voice 

Through tools like Google hangouts and Skype, urge 

students to collaborate with teachers and students from 

around the globe. 

 

 

 

4. Offering Self-Learning Modules 

Teachers can place content in free Learning Management Systems such as Moodle. The 

content should be developed illustrating interactive 

content. Students would feel empowered and appreciative 

of their being permitted to embrace their own culture and 

history.  

 

 

 

 

 

 

 

 



 

 

1. Discuss why the curriculum at St. Michael’s R.C. Primary School curriculum needs to be 

reshaped.  

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

2.  Describe what reshaping the curriculum at St. Michael’s R.C. Primary School could look 

like. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

3.  Examine three ways how, as a culturally responsive teacher at St. Michael’s R.C. Primary 

School, you could collaborate with your colleagues to help reshape the curriculum at the school. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

 



4. Describe how you may use technology to address varying diverse students’ needs.   

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Unit Objectives 

Upon completion of this unit, teachers will:  

1. Discuss why the teacher as facilitator is necessary for effective teaching and learning. 

2. Describe what the teacher as facilitator looks like  

3. Examine ways how the teacher as facilitator can enhance students’ learning 

4. Explore teacher as facilitator strategies  

 

TEACHER AS FACILITATOR 

Ladson-Billings (1995) asserts that a fundamental 

component for culturally relevant teaching is fostering 

proficiency in the students’ cultures and homes. Teachers 

should make use of many opportunities to utilize the 

students’ experiences of their home culture in order to 

enhance the students’ knowledge and skills (Padron, 

Waxman, & Rivera, 2002). Students find learning the material in this manner more meaningful 

as it lends itself readily to the transmission of the content learned in the school setting to their 

real-life circumstances. Further, on one hand, traditionally, teachers have been the persons with 

the knowledge base and appropriate expertise in a certain field. They transmit that knowledge 

and expertise through various ways and means to their students. On the other hand, 

facilitators build on the knowledge base of the group of students to encounter the answers to 

questions. 

 

UNIT 8: TEACHER AS FACILITATOR 

 

 

 

 

 

 

 

"A caring adult can make a big 

difference in the educational 

outcome of any child that is at 

risk of experiencing educational 

failure."                                      

- Maria Wilson-Portuondo 

 

 

 

 

 

 



The teacher’s primary function is that of a facilitator. The teacher is available to provide support 

and guidance when necessary as well as to furnish needed scaffolding and teaching of skills at 

appropriate times when students are in need of same.  

What the Teacher as Facilitator Looks Like 

Teachers should promote a learning environment that is pertinent to and mirrors the 

sociocultural and linguistic backgrounds of their students. Teachers serve as guides, mediators, 

consultants, instructors, and advocates for the students. Teachers assist students to successfully 

link the knowledge they have based on their experiences of their homes and cultures with the 

knowledge they are garnering based on their experiences in the school setting.  

 

How the Teacher as Facilitator Can Enhance Students’ Learning 

 

1. Learn about students’ cultures. 

Encourage students to share artifacts from home that are examples of their cultural 

backgrounds. 

Provide opportunities for students to write about their family traditions. 



Support students’ research of various features of their culture. 

 

3. Utilize various teaching strategies to cater to the different learning styles and language  

competency of students. 

  Establish cooperative learning groups (Padron, Waxman, & Rivera, 2002)  

  Have students actively engage in book clubs or literature circles (Daniels, 2002). 

  Utilize discussion groups led by students (Brisk & Harrington, 2000). 

Communicate verbally and in writing by means that align with the students’ language 

development needs (Yedlin, 2004). 

 

3. Use numerous resources available from the communities the students live in. 

Invite members of the students’ communities to serve as guest speakers in conversations 

about different topics. 

Ask members of the students’ communities to teach a lesson or to provide a 

demonstration (based on their area of expertise) to the students.  

Have parents come to school to convey to students a variety of means to solve problems. 

 

 



 

 

 

1. Discuss why the teacher as facilitator is necessary for effective teaching and learning to occur. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________ 

2. Describe what the teacher as facilitator looks like by comparing and contrasting traditional 

teaching with teacher as facilitator.  

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________ 

3. Examine three ways how your role as teacher as facilitator can enhance your teaching and 

your students’ learning at St. Michael R.C. Primary School. 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___________________________________ 

4. Explore three of your favorite teacher as facilitator strategies; then, describe how you could 

go about implementing them in teaching your students at St. Michael R.C. Primary School and 

elsewhere in the future.  



 

1. ___________________________________________________________________________ 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

2. ___________________________________________________________________________ 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

3. ___________________________________________________________________________ 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 



Preschool & Lower Division 

Lesson Plans 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Class: Preschool level 2 

Subject: Language Arts        

Topic: Comprehension, Phonemic Awareness 

Sub-topic: Sequencing, Beginning sounds-Bb 

Time: 40 minutes 

Materials: zip lock, and pictures, letters of the alphabets, worksheets, videos 

References  

 https://youtu.be/0uDRspbfrV0 

 https://www.readingrockets.org/reading-topics/phonological-and-phonemic-

awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading

%20success%20or%20difficulty. 

 

Previous Knowledge:  

 Children are able to identify different letters of the alphabet 

 

Learning Outcomes:  

1.1 Identify a series of words that begin with the same sound.  

27.3 Recount, re-enact with toys, or sequence using pictures, the main events of a familiar     

nursery rhymes and stories. 

 

Objectives: Through the use of pictures, children will be able to: 

 Match the beginning sounds of each animal picture (Cognitive-Applying) [3] 

 State the beginning sounds heard (Cognitive- Understanding) [2] 

 Sequence events in order as they appear in the story. (Cognitive – Evaluation) [5] 

 

https://youtu.be/0uDRspbfrV0
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty


Concepts:  

Phonemic awareness is the ability to hear and 

manipulate individual phonemes in spoken words. 

Sounds can be identify at the beginning the 

middle and the end. 

Things that begins with Bb.  

Example:  

Sequencing is putting the events or things in order. The Ordinal 

numbers 1st, 2nd, 3rd are used to tell the sequence in the events of the story.  

Skills: 

 Identifying beginning sounds of picture 

 Stating the beginning sound heard 

 Stating events in order as they appear in a story. 

 

Attitudes: 

 Cooperating in groups 

 Developing a love for letters and sounds 

 

Linkages: Comprehension (Interpreting ideas)  

                 Language Skills (Listening, Speaking Writing, Reading) 

 

Introduction:  

 Have several students take out a letter from a nicely decorated surprise box. Have 

students give the letter and the sound. Teacher explains to the students that they will be 

listening to the sounds heard at the beginning of words when each picture is named. Have 

students name the letter and give the sound.  

 

Development:  

 Display a few items you might bring to school in a bag pack, such as a book, a pencil, 

crayons, paint and so on. 

 Take the book and hold it up for students to see. Say the word “book,” emphasizing the 

beginning sound. 

 Ask a volunteer to name the letter that makes the beginning sound in the word “book” 

Repeat this exercise for the rest of the items. 



 Make sure students understand that the first letter of each word represents its beginning 

sound. Teacher present more picture and have students listen and give the beginning 

sound 

 Introduce pictures with /B/ and the sound as well as other pictures beginning with /B/ and 

let students identify that the pictures have the same beginning sound. 

 Present the activity to students that they will be using to identify sounds hear at the 

beginning of words. 

 Teacher demonstrates the beginning sound as each picture is named  

 In pairs have students demonstrate and repeat after the teacher. 

 Teacher distributes material to small groups and have students observe and follow steps 

to identify the sounds heard at the beginning of each word after the picture is named.  

 Teacher walks around to assist and observe groups who might be having difficulty. 

 Distribute materials to each student and have students identify the sounds heard at the 

beginning of each word after picture is named.  

 Teacher walks around to assist and observe each student who might 

be having difficulty. 

Cultural Relevance: Each student is given the opportunity to identify 

the sounds heard at the beginning of each word using the picture of their 

community. 

 Choose a picture from the zip lock bag, identify the sound heard at 

the beginning.  

 Find another picture that has the same beginning sound. 

 Have students sit in a circle and have them listen to a short story. Take the students on a 

picture walk through the book.  

  Identify some pictures from the story and identify the beginning sounds again. 

Instruct the students that they will listen the different event that occur in the story. 

 Present pictures of the story of what happened and have students identify the events as 

1 st, 2nd and 3rd. 

Closure: Students are given pictures to put in sequential order as 1st,2nd, and 3rd 

 

Conclusion: Use a check list to assess learnt to identify pictures beginning with Bb and 

sequencing 

 

Extended Activity: 

 Color all the pictures that begins with the same beginning with the /Bb/  

 

Lesson Evaluation: 

 

 

 



 

 

 

 

 

 

 

 

 

 

Class: Preschool level 2 

Subject: Science       

Topic: My Surroundings  

Sub-topic: clean and unclean things (home)  

Time: 35 minutes 

Materials: zip lock bags, pictures mat, flash card, videos 

References: 

 https://www.youtube.com/watch?v=DqvQqasGGQ4 

 https://www.youtube.com/watch?v=oY-H2WGThc8 

Living Together Book 1 

 

Previous Knowledge:  

 Children can name different things seen in their homes. 

 

Learning Outcomes:  

9.3 Identify and participate in activities that keep spaces clean and safe and help improve the 

quality of their immediate spaces. 

Objectives: through the use of a video, pictures and game children will be able to: 

 Differentiate between clean and unclean things in the home (Cognitive- Analysing) [4] 

 Identify when something is clean or unclean (Cognitive – Remembering) [1] 

 State different ways how they can keep things clean.(Cognitive- Understanding) [2] 

https://www.youtube.com/watch?v=DqvQqasGGQ4
https://www.youtube.com/watch?v=oY-H2WGThc8


Concepts:  

 

   

Skills:  

 Differentiating between clean and unclean 

 Identifying things that are clean and unclean 

 Colouring pictures of a person cleaning the home 

Attitudes:  

Cooperating in groups 

Developing a love for their home by keeping it clean 

 

Linkages: Language – Viewing, listening, Speaking, Writing, Spanish-animals, Math-

Counting numbers 1-10 

Social Studies (the environment) 

 

Introduction: 

 Show student pictures of different things that they might find in their homes. 

 Students name these pictures. 

 

Development:  

 Show student a video showing things that are clean and unclean. 

 Discuss with students what they have seen in the video.  

Cultural Relevance: Ask students, “What are some of the things that are clean and 

unclean at home”? 

 Who cleans things at home? What do YOU clean? Show how you clean things. 

 Explain the importance of cleaning. 

 Teacher demonstrate by placing picture mat about clean and 

unclean pictures on the table 

 Identify each picture that are showing things that are clean and 

things that are unclean 

 Take out the cards that’s says clean and dirty and place the cards in 

the correct box to match the picture and that reflects if it is clean or 

unclean.  



 Place student in pairs where they will be given the chance to identify from the cards 

things that are clean and unclean. 

 Teacher walks around to assist and observe groups who might be having difficulty. 

 Distribute materials to each student and have students observe and follow instructions. 

Closure: Each student is given the opportunity to display their 

pictures showing things that are clean and unclean. 

Conclusion:  

 Have students listen to a short song about clean things in the 

home Have student colour a picture of a girl cleaning in the 

home.  

Extended Activity: 

 Create a collage with pictures showing things that are clean and 

unclean in the home. 

 

Lesson Evaluation: 

 

Class: Infant 1 

Subject: Language Arts        

Topic: Comprehension, Phonemic Awareness 

Sub-topic: Sequencing, Beginning and Ending sounds 

Time: 60 minutes 

Materials: zip lock, and pictures, letters of the alphabets, worksheets, videos 

References  

 https://youtu.be/0uDRspbfrV0 

 https://www.readingrockets.org/reading-topics/phonological-and-phonemic-

awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading

%20success%20or%20difficulty. 

 

Hempenstall, K. (1997). The role of phonemic awareness in beginning reading: A review. 

Behaviour Change, 14(4), 201-14 

 

Previous Knowledge:  

 Children are able to identify the sound of some letters of the alphabet 

 

Learning Outcomes:  

1.1 Identify a series of words that begin with the same sound.  

https://youtu.be/0uDRspbfrV0
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty
https://www.readingrockets.org/reading-topics/phonological-and-phonemic-awareness#:~:text=Phonemic%20awareness%20is%20the%20ability,later%20reading%20success%20or%20difficulty


27.3 Recount, re-enact with toys, or sequence using pictures, the main events of a familiar     

nursery rhymes and stories. 

 

Objectives: through the use of pictures, children will be able to: 

 Match the beginning and ending sounds of each animal picture (Cognitive-Applying)[3] 

 Differentiate between beginning and ending sounds heard (Cognitive –Evaluating) [5] 

 Orally state the events in order as they appear in the story (Cognitive-Analysis) [4] 

 

Concepts:  

Phonemic awareness is the ability to hear and manipulate 

individual phonemes in spoken words.  

Sounds can be identify at the beginning the middle and the end. 

 

 

 

 

Example:  

Sequencing is putting the events in a story in order in which they happened.  Sequencing 

explains the steps one must follow to do a task or make something. The Ordinal numbers 1st, 

2nd, 3rd are used to tell the sequence in the events of the story.  

 

 

 

 

 

 

 

Skills: 

 Identifying beginning and ending sounds of picture 

 Differentiating between beginning and ending heard 

 Stating events in order as they appear in a story. 

 

Attitudes: 



 Cooperating in groups 

 Developing a love for letters and sounds 

 

Linkages: Science (Living Things)  

                  Social Studies (My community) 

 

Introduction:  

 Have students play “I have, who has using the sounds of different letters of the alphabet”. 

 Teacher explains to the students that they will be listening to the sounds heard at the beginning 

and the end of words when each picture is named. 

      

 Development:  

 Display a few items you might bring to the beach, such as a hat, a towel, sunglasses and a 

beach ball. 

 Take the hat and hold it up for students to see. Say the word “hat,” emphasizing the 

beginning sound. 

 Ask a volunteer to name the letter that makes the beginning sound in “hat.” Repeat this 

exercise for the rest of the items. 

 Make sure students understand that the first letter of each word represents its beginning 

sound. 

 Using different parts of the body teacher demonstrate where to touch when they hear a 

specific sound at the beginning of a word. 

 Repeat activity now with the end of the words. 

 Present the activity to students that they will be using to identify sounds hear at the 

beginning and end of words. 

 Teacher demonstrates as each picture is named and the sound identified at the beginning 

and the end for students. 

 In pairs have students demonstrates as each picture is named and the sound identified at 

the beginning and the end for students. 

Cultural Relevance: Teacher distributes material or pictures of things in their immediate 

environment.  

 Have students observe and follow steps to identify the sounds heard at the beginning and 

end of each word after picture is named.  

 Teacher walks around to assist and observe groups who might be having difficulty. 

 Distribute materials to each student and have students identify the sounds heard at the 

beginning and end of each word after picture is named.  

 Teacher walks around to assist and observe each student who might be having difficulty. 

 Each student is given the opportunity to identify the sounds heard at the beginning and 

end of each word using the picture given. 



 Choose a picture from the zip lock bag 

 Identify the sound heard at the beginning.  

 Find another picture that has the same beginning sound. 

 Continue now with the ending sounds  

 Now have students listen to a culturally relevant  short 

story and as they are doing so explain to students that they will 

be paying close attention to the different event that occur in the 

story. 

 Show students the cover of the book.  Briefly ask students questions about the book 

cover. 

 Take the students on a picture walk through the book.  

 As the story is now being read have students sit in a circle, so after they will be given turn 

to answer different questions based on the story that was read. 

 Identify pictures from the story and that they identify the beginning and ending sounds 

for.  

Closure: Ask students questions such as what happened 1st, 2nd, and 

next. Present ta sentence strip with the sequential events.   

 

Conclusion:  

 Colour all the pictures that begins with the same beginning 

sound.  

 Write  1
st

, 2
nd

, 3
rd

 to show events in a story 

 

 

 

 

 

 

 

Extended Activity: 

 Have students identify at least 2 pictures that beginning with a, m, s, and 2 pictures that 

ends with n, t, p 

 

 

Lesson Evaluation: 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class: Inf 1 

Subject: Language Arts 

Topic: Comprehension/ Culture 

Subtopic: facts and fantasy/ traditional stories 

28.1 Discuss the causes of events in simple stories  
facts and fantasy 

27.3 Discuss the oral traditions, proverbs, folklore, myths and legends of a selected ethnic group. 

Time: 75 mins 

Materials: Stories, T-hart graphic organizer,  

Linkages:  

Social Studies (Culture) 

Language Arts (Readings, Listening, Viewing, Writing)  

PK: Students have read children fairy tales but may not know that some of the stories are untrue 

Concepts: 

Fantasy- something that is not real objective reality, fact is a thing that is real and is known to be 

true.  Fact – the boy ate an apple fantasy- apple running with an apple  

 

A traditional story is one that is told from generation to generation and consequently, becomes 

a story that almost everyone knows, La llorona, Xtabai 

 



Objectives: Presented with examples of folklore students will be able to  

        sort pictures into facts and fantasy (Cognitive-Evaluating)[5] 

        identify whether a story is a fact or fantasy(Cognitive-Understanding) [2] 

        discuss relevance of the folklore to life in their communities (Cognitive-Understanding) [2] 

References: https://courses.lumenlearning.com/englishcomp1v2xmaster/chapter/writing-for-

success-narration 

https://www.google.com/search?q=T-chart+%2Fsample&tbm=isch&ved 

                  

Craig, M. (1991).  Characters & caricatures in Belizean folklore. Belize UNESCO Commission 

 

 

Skills:  

Listen to stories 

Differentiate between facts and fantasy 

Identify whether pictures are Facts or fantasy 

 

Attitudes: 

Appreciate one’s tradition  

Respect others opinion 

 

Introduction  

Group students and presents a box for student to pick out a picture. A group member from each 

group takes turn to name the picture. Eg. A house is made of cement, the apple ran away with 

the hat. 

 

Development 

Teacher explains that the introduction focused on facts and fantasy. Brainstorm students on what 

they know about facts and fantasy. Teacher explains that facts are true and fantasy is false.  

Present several pictures and a T-Chart. Teacher identifies the pictures and students tell whether 

it is a Fact or fantasy. 

Cultural Relevance: Teacher explains that a fact is true and fantasy is unreal. Teacher reads 

two stories (La Llorana) and a story of cat. 

Present a blank T-Chart and ask students to tell where the name of the stories will go. 

Groups will present and teacher will discuss the content of the factual and fantasy story. 

Students discuss and identify things in the story that makes it a true or fantasy. 

Closure:  Invite students to discuss similarities and differences of the story and their way of life 

and that of their ancestors 

 

Conclusion 

https://courses.lumenlearning.com/englishcomp1v2xmaster/chapter/writing-for-success-narration
https://courses.lumenlearning.com/englishcomp1v2xmaster/chapter/writing-for-success-narration
https://www.google.com/search?q=T-chart+%2Fsample&tbm=isch&ved


Students will draw a picture of their community that is a fact and a picture that is a fantasy.  

Extended Activity 

Sort statements into fact and fantasy 

 

 

 

 

 

 

Lesson Evaluation: 

 

 

 

 

Class:  Inf 1 

Subject: Math 

Topic:  Addition/plants and animals 

Subtopics:  Addition without regrouping  

1.1 Recognize and identify a range of common animals and plants (living things). (Use terms 

such as fly, goldfish, tadpole, fruit tree, flowering tree - seen at home, on the way to school, in 

and around school or on a school visit.) 

6.1 Combine, rearrange and separate objects to show addition and subtraction: use +, - symbols  
 
Materials: pictures of things found in the community, addition problems, word cards with 

plants and animals 

Linkages:  

Science (Plants and animals found in the environment 

 

Previous Knowledge:   Students have solved simple addition word problems  

Concepts: 

Addition of numbers are the combining of two numbers to get a sum. The (+) and (-) signs are 

used to write a number sentence. Eg. 4+5 = 9 

The environment means our surroundings. In our environment we can find living things, non-

living thing.eg plants, animals, trees and other objects  

T-Chart 

   Facts   Fantasy 

 

 

 



 

Objectives: Using pictures of their environment, students will be able to 

                    identify the addition and subtraction sign (Cognitive- remembering) [1] 

                    describe things found in the community (Cognitive-understanding) [2] 

                    create and solve addition problems (Cognitive-creating) [6] 

References:  

https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/science/continuu

m/Pages/environment.aspx 

https://www.google.com/search?q=n+its+most+literal+sense%2C+%27environment%27+s

imply+means+%27surroundings%27 

Cobb, P. (1991). Reconstructing elementary school mathematics. Focus on Learning Problems 

in Mathematics, 13(2),3–32. 

Skills: 

Discuss about things in the environment 

Identify the addition and equal sign 

Solve addition problems 

Attitudes: 

Respect for others opinion 

Love for plants and animals 

 

Introduction 

Have students listen to an addition song, then teacher and students sing the song. Have students 

tell what the song is about. Teacher explains that they will be solving math problems  

 

Development 

Put students in groups and read a math problem. Demonstrates the math problem on the chalk 

board. Teacher asks the students if they have any idea how to solve the math word problem. 

Show students how the number sentence is written for the problem. Students read the number 

sentence. 

 

Have students identify the sign that tells them they will add. Teacher present the (+) and (=) sign 

Students practice again along with teacher, read the word problem, write the number sentence 

and identify the signs. Both teacher and students use objects to solve the problem  

Cultural Relevance: Teacher present another word problem, this time with things found in the 

community. Have students discuss about things found in the environment. E.g. 

plants, trees, flowers and animals etc.            

https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/science/continuum/Pages/environment.aspx
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/science/continuum/Pages/environment.aspx
https://www.google.com/search?q=n+its+most+literal+sense%2C+%27environment%27+simply+means+%27surroundings%27
https://www.google.com/search?q=n+its+most+literal+sense%2C+%27environment%27+simply+means+%27surroundings%27


From a given activity in a zip lock bag take out and read a math problem to students E.g. 5 cats 

+ 3 dogs = 8 animals.  Show students how to solve the problem again.             

Students complete the other word problems on the environment in groups.  

Conclusion 

Teacher monitors students with a checklist as they solve the math problems.   

 

Extended Activity 

Create a booklet with math problem with things found in the community. 

 

Lesson Evaluation:  

 

 

 

 

 

 

Class: Infant 1 

Subject:  Language Arts 

Topic: Comprehension/ Weather and Climate 

Subtopics: Cause and effect/ types of weather 

Learning Outcomes 

28.1 Discuss the causes of events in simple stories  

9.2 Match pairs of pictures according to the weather conditions they show. 

 

Materials: scenario, sentences with cause and effect, pictures with types of weather 

Linkages: 

Social studies (Weather and Climate) 

Social studies (Types of Weather)  

 

Previous Knowledge: Students have done things before not realizing that there is an effect  

Concepts: 

Cause and effect is a relationship between events or things, where one is the result of the other. 

It is a combination of action and reaction. E.g. never brush my teeth. - I have 5 cavities, He 

broke his arm. - The doctor put it in a cast, I flipped the light switch on. - The light came on.  

Eg.  2                   



  
 

Types of weather- rainy, sunny cloudy and windy. There are specific clothing used for rainy 

and sunny weather.            

       

                                                                                                          
 

Objectives:  Using pictures and sentence strips, students will be able to               

 differentiate between a cause and an effect (Cognitive-Evaluation) [5] 

 justify why specific clothing is used for rainy and sunny weather   (Cognitive-Evaluation) [5] 

                 

References:  

https://examples.yourdictionary.com/cause-and-effect-examples.html 

https://www.daycareworksheets.com/weather-clothes-worksheet/ 

Living Together Book 2 

 

Skills: 

Discuss scenario 

Differentiate between cause and effect  

Identify clothing use for rainy and sunny weather 

 

Attitudes:  

Appreciate the different types of weather 

Value why things happen 

 

Introduction 

https://examples.yourdictionary.com/cause-and-effect-examples.html
https://www.daycareworksheets.com/weather-clothes-worksheet/


Have students create a scenario of a kind gesture eg. A poor man begging and child drops a 

dollar in his basket. Students respond to questions when the teacher ask. What happened in the 

scenario? What was the result? 

  

Development 

Present two pictures (a cause and an effect) have the students discuss it  

Teacher explains that for every action (cause) there’s a reaction (effect) 

Present sentence strips with cause and effect. Teacher draws two columns and label it as the 

cause and effect. Teacher and student read each sentence. E.g. I never brush my teeth. - I have 5 

cavities. Teacher and students discuss further the effect of the cause. 

Teacher demonstrates the cause and the effect is. Teacher explains that the effect comes from 

the cause and there is always an effect for a cause, have students discuss both the cause and 

effect of the sentence, teacher and students discuss further the effect of the cause. 

Teacher presents another example and reads it, have the students give the cause and effect and 

tell under which column each part of the sentence belongs.  

  

Present pictures of the weather to show more examples of cause and effect. Have students 

identify the different types of weather, have students tell why the man is wearing a raincoat or 

why the girl is using an umbrella. Teacher explains about the cause and effect with the pictures. 

 

Present an activity where students will match picture of cause and effect. Students will discuss 

the cause and the effect.                                                                        

 

 

 

 

Cultural Relevance: Teacher in small groups discuss cause and effects  

Closure: Teacher and students discuss examples of cause and effects 

 

Conclusion 

Have students respond to true and false questions on cause and effect and type of weather 

 

Extended Activity 

In groups draw cause and effect pictures 

 

 

Lesson Evaluation: 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class: Infant 11 

Subject: Language Arts        

Topic: Vocabulary / Blending 

Sub-topic: Opposites /Blending 3 consonants together 

Time: 60 minutes 

Materials: video with words that are opposite in meaning, zip lock, place mat and pictures, 

videos, worksheets 

Learning Outcomes:  

1.7 Blend three phonemes together to make a word.  

23.4 Identify the opposites of familiar words.  

 

References: 

https://www.youtube.com/watch?v=CWx3R2LsaQk 

https://aacliteracy.psu.edu/index.php/page/show/id/4/index.html 

https://www.youtube.com/watch?v=CWx3R2LsaQk
https://aacliteracy.psu.edu/index.php/page/show/id/4/index.html


https://www.youtube.com/watch?v=LF3crlV28xA 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

Clay, M. (1987). Implementing Reading Recovery: Systemic adaptations to an educational 

innovation. New Zealand Journal of Educational Studies, 22(1), 35–58. 

 

Previous Knowledge:  

 Students have used several words are opposite in meaning  

 

Objectives: After reading story, children will be able to: 

 Identify words that are opposite in meaning (Cognitive- Understanding) [2] 

 Differentiate between each letter sound when blending. (Cognitive- Analyzing) [4] 

            Blend three letter sounds to make a word (Cognitive – Applying) [3] 

 

Concepts:  

What is blending? 

Sound blending is the ability to build words from individual sounds by blending the sounds 

together in sequence. 

 For example, the learner blends the sounds m, o, m to form the word mom.  

 

 

Skills:  

 Differentiating between beginning and ending sounds 

 Blending sounds together to make a three-letter word 

 Matching the correct pictures to the words that are opposite in meaning 

 

Attitudes:  

 Participating in class discussions  

https://www.youtube.com/watch?v=LF3crlV28xA


 Cooperating in groups 

 

Linkages: Science (Living Things) 

                Language Arts (Listening and viewing) 

 

Introduction: 

 Play a song with opposites and have student sing along and do actions.  Have students 

give some of the actions done in the song 

 

Development:  

 Have students sit in a circle and teacher reads a story with opposites. Ask students what 

they think the story will be about.  Take students on a picture walk through the book. 

Discuss the story through questioning and have students answer by playing pass the ball. 

 Have students name different pictures seen in the story. 

 Place two pictures on the board depicting opposites from the story. 

 Probe students to say what are the pictures showing. Students' responses might be 

opposites. Probe students to say what are the pictures showing. Students' responses might 

be opposites.  

 Cultural Relevance: Present of objects and places in the environment on the chalk board 

and have students identify and give the opposite pair. Present other pictures and group 

students to find the opposite Then let them do the actions eg walk-run, sad- happy 

 From the story have students identify three letter words. Teacher explains how each letter 

makes a sound. 

 Teacher demonstrates sound of each letter to the students. 

 Present activity to student that they will use to blend sounds together to make words. 

 Teacher demonstrates blending sounds together slow then fast to make simple three letter 

words. 

 In pairs have students have students practice blending sounds together to make a three 

letter word. 

  Have students view a short video showing blending sounds together. 
https://www.youtube.com/watch?v=CWx3R2LsaQk 

 Distribute materials to each student and have student observe and follow steps to create a 

three letter words to blend. Have students choose a picture from the zip lock bag. 

 Take out the flowers from the other zip lock bag with different phonemes written on them 

 Place them above the place mat. Place a sound in each flower to match the picture chosen 

 Sound out the three phonemes slow then faster to read the word. 

 Each student is given the opportunity to make a blend and sound it out slow then fast to 

make a three letter word. 

 Discuss with students what are words that are opposite in meaning. 

 With the assistance of the teacher, have a pair of students come to the front of the class 

and show different pictures that are opposite in meaning and students guess each one. 

https://www.youtube.com/watch?v=CWx3R2LsaQk


Closure: Students identify some words that are opposite in meaning from the story. 

 

Conclusion:  

 What are some words that are opposite in meaning that you remembered 

from the story? Review blending sounds of words done in the activities. 

 Match the picture to its correct picture that shows they are  opposite in 

meaning.  

Extended Activity: 

 Draw a picture for each word then blend it  

 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

 

Class: Infant 11 

Subject: Language Arts       

Topic: Comprehension /Creative Writing 

Sub-topic:  Sequencing  

Time: 60 minutes 

Materials: pre-cut booklets and pictures, sight words mat, zip lock, wipe able boar white board 

marker and pictures, videos 

References: 

 https://youtu.be/gIZjrcG9pW0 

 http://reac3hcoach.weebly.com/literacy-centers.html 

 Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in 

the Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

 

https://youtu.be/gIZjrcG9pW0
http://reac3hcoach.weebly.com/literacy-centers.html


Previous Knowledge:  

Students have placed things in order of which it happens 

 

Learning Outcomes:  

34.1 Illustrate a sentence or short story with a picture and add a caption made up of one or two  

letters or short words. 

27.3 Recount, re-enact with toys, or sequence using pictures, the main events of a familiar     

nursery rhymes and stories. 

 

Objectives: Through the use of a video, pictures and sight words children will be able to: 

 Read and write simple sentences (Cognitive- applying) [3] 

 Write words to match pictures chosen. (Psychomotor) 

 Orally identify the sequence of events in a story using ordinal numbers 1st, 2nd, 

and 3rd. (Cognitive-evaluating) [5] 

Concepts:  

A sentence is generally defined as a word or a group of words that expresses a thorough idea by 

giving a statement/order, or asking a question, or exclaiming. 

Example: I can run. 

Sequencing is putting the events in a story in order in which they happened.  Sequencing 

explains the steps one must follow to do a task or make something. The Ordinal numbers 1st, 

2nd, 3rd are used to tell the sequence in the events of the story.  

 

 

 

 

 

 

 

 

Skills:  

 Writing sentences 

 Identifying sight words 

 Reading sentences writing 

 

Attitudes:  

Cooperating in groups 

Developing a love for writing 



 

Linkages: Language Arts (Creative Writing) 

                 Mathematics (Ordinal Numbers) 

 

Introduction: 

 Students observe a short play with a student getting ready for school.  Students respond 

to questions such ask. What is the students doing? Where is he going? 

  

Development:  

 Cultural Relevance Have students quietly listen a culturally relevant story and listen to 

the different events in the story.  

 Remind students that events in a story can be identified using ordinal numbers. Example 

1st, 2nd, and 3rd. 

 Have students use the ordinal numbers to identify the events in order from the story. 

 Present sentence strips from the story and ask students to give response as to what 

happened 1st, 2nd and 3rd. teacher reads the sentences and put them in order when the 

students identify the ordinals to them 

 Give group practice and have students label sentences sequentially for another story   

 Use pictures from the story to show students how to construct a sentence. Teacher writes 

a sentence on the chalk board to match a given picture.   

 Displaying other images of animals (could be photographs, drawings, or projected) on the 

board. Ask students to turn to a friend and share which animal they 

like. 

 Have students share with the class which animal of choice. Teacher 

explains that a telling starts with a capital letter and ends with a period. 

Teacher explains that sight words can help them write a sentence. 

Teacher writes the sentence (I like cats) 

 Present activity to student that they will be using to write sentences. 

 Teacher distributes material to small groups and have them identify the 

sentences to match the pictures they have identified.   

 Teacher walks around to assist and observe groups who might be having difficulty. 

 Distribute materials to each student.   

 Closure: Each student is given the opportunity to identify their picture 

and share their sentence or sentences they have written with the class. 

Conclusion:  

 Discuss in groups how to put things in order. A rubric will be used to 

assess students after having them write several sentences using the two 

blocks and wipe able board. http://reac3hcoach.weebly.com/literacy-

centers.html 

 

http://reac3hcoach.weebly.com/literacy-centers.html
http://reac3hcoach.weebly.com/literacy-centers.html


Extended Activity: 

 Create a small booklet using pictures given and  

 Writing a sentence for each picture given on a  

page.  

 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class: Infant 11 

Subject: Language Arts        

Topic: Phonics/ Reading Comprehension 

Sub-topic: Onset and rimes / Main idea 

Time: 60 minutes 

Materials: spinner wheel, alphabet mat, videos 

References: 

https://i.pinimg.com/originals/8d/be/62/8dbe6285595113f0fd77ac8ed4303ffc.jpg 

https://www.twinkl.com/teaching-wiki/onset-and-rime 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

https://i.pinimg.com/originals/8d/be/62/8dbe6285595113f0fd77ac8ed4303ffc.jpg
https://www.twinkl.com/teaching-wiki/onset-and-rime


 

Previous Knowledge:  

Students can identify three letter words.  

Learning Outcomes:  

1.4 Discriminate between onsets and rimes in speech.  

2.4 Recall one or two important points after listening to a short-spoken text.  

Objectives: After discussion of sample activities, children will be able to: 

 Differentiate between what is an onset and what is a rime (Cognitive-Evaluating) [5] 

 Read words using a spinner wheel using the onset and rimes “-at and –an” (Cognitive – 

Applying (3] 

 identify the main idea of given pictures (Cognitive-Understanding 

([2] 

 

Concepts: The "onset" is the initial phonological unit of any word (e.g., c 

in cat) and the term "rime" refers to the string of letters that follow, 

usually a vowel and final consonants (e.g., at in cat). Not all words 

have onsets. ... This can help students decode new words when reading and spell words when 

writing.  

The main idea is the most important idea of a story or paragraph. The main idea tells what the 

story or something is mostly about.  E.g. 

                      

       Skills 

 Differentiating between onset and the rimes 

 Reading word with the onset –at and –an 

 Identifying the main idea in a story 

Attitude:  

 Cooperating in groups 

 Share materials. 

 



Linkages: Language Arts (Reading, Listening skills)  

                 Social Studies (Types of Families)  

Introduction: 

 Students listen to a song with word families. Have students identify some words from the 

song 

Development:  

 Have students view a short video with the word families -at and -an 

https://i.pinimg.com/originals/8d/be/62/8dbe6285595113f0fd77ac8ed4303ffc.jpg 

 Take out letters of the alphabet written on a place mat. Have students tell which is a 

vowel and which is a consonant 

 Present two words and have students read the words. Teacher 

demonstrates the onset and the rime in cat and pan. Point at the onset 

and point at the rime and justify why it is an onset and why it is a rime. 

Have students give examples of the word family for an and at. Student 

reads the words. Teacher asks what do you call the h in the word hat and 

what do you call the c in an? Have several students respond 

 Present a Spin the wheel activity where they make words using the onset and the rimes 

for –an and –at. Show students how to read each word using the spinner wheel. 

 Place students in pairs and have students demonstrate reading word with –at and –an. 

 In groups have student use the wheel using the word families -an and  

 Each student is given the opportunity to spin their wheel and make a read words with the 

ending –an and –at. 

Cultural Relevance: Play a video illustrating a typical family. Teacher explains that 

they will be listening. 

Students identify onset and rhyme 

 Present pictures of  fruits grown in the schools’ environment such as banana, and 

oranges, have students give the main idea (fruits)  

In groups present students with three boxes. One by one take out objects from the box.  

 All the objects in each box go with one main idea. For example, have one box with all 

cooking items, one with painting items, etc.  

 Closure: Elicit examples of onset and rhyme. Have students provide examples of main 

idea. 

 

Conclusion:  

 A checklist will be used for students to identify the onset and rime of words. Students 

give main idea of a scenario. 

 

https://i.pinimg.com/originals/8d/be/62/8dbe6285595113f0fd77ac8ed4303ffc.jpg


Extended Activity: 

 Create a new set of onset and rime example –ug.  

 

 

 

 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

 

 

 

Class: Infant 11 

Subject: Math        

Topic: Number and Number Operation/   

Sub-topic: Numeral 1-10 (Identify numeral 1-10 and its value) 

Time: 45 minutes 

Materials: Pictures, Number line, Play dough, Number mats, Counting counters, Flash cards,     

Number 1-10 concept chart, Video, zip lock, paleta sticks and picture mat 

References: 

 Hodder Education (2015). Primary Mathematics for Belize Infant 1 year 1 Pupil Book 

Term 1.  

 Cathers, D. Aguallo R. ( n.d). BRC Math 1 Teachers Guide Lesson 1-120. Pg 65 

Previous Knowledge:  



 Student can count orally from 1-10 in a sequential order. 

 Students can identify the number 1-10. 

Learning Outcomes:  

1.4 Represent numbers from 0 to 10: read, write and match numerals and number names;  for 

example, see how many objects are in a group at a glance without counting. 

5.2 Retell or dramatize parts of stories heard. 

 

Objectives: Through discussion and interactive activities students will be able to: 

1. Identify and name numeral ten ( Cognitive –Remembering) [1] 

2. Demonstrate counting the value of numeral ten.(Cognitive-Applying) [3] 

      3. Role play parts of a story (Psychomotor) 

 

Concepts: Counting numbers are any numbers that can be 

used for counting these numbers are whole numbers such as 

1,2,3,4,5,6,7,8,9,10……. 

When we count, we count in a specific order we start counting 

with 1 then two, then three, then four then five then six then 

seven then eight, then nine, then 10.  

Numeral ten is more than one, two, three, four and five, six, 

seven, eight and nine. The number ten represents ten of any 

objects. 

Numbers can be identified by their names e.g.  

1-one, 2-two, 3 three, 4 four, 5 five, 6 six, 7 seven, 8 eight, 9 nine, 10 ten 

 

Skills:  

 Identifying and naming numbers 1-10 

 Demonstrating counting numbers 1-10 

 Role play parts of a story 

Attitudes:  

 Cooperate while working   

 Participate while learning 

Linkages: Science-Living Things, Spanish-counting of animals, Language – (Writing, speaking, 

listening, viewing, and reading)  

 

Introduction: 



 Students sing the song “Old McDonald had a farm. Each student will be presented with 

ten animals that will be on the farm. As the class is singing the song and the animals 

names are called they will be asked to step to the front. 

 After singing the song, students will be asked to count each animal.  

Development:  

 Introduce students to a story. 

 Call on one volunteer to help role play the story. Explain to students that when they are 

role playing, they are doing the part of the character 

 After listening to the story ask students oral questions from the story. 

 Present to students a display of the numeral 1-10 and the value of each. Have students 

count using their fingers.  

 Present to student’s different display of objects in front of the classroom.  

 Call on volunteer to count the objects in the bucket and stop when they 

reach specific number called by the teacher.  

 Present to each student’s counters and have students count until they reach 

number called by the teacher.  As this is happening teacher will walk 

around to assist students who need help.  

 Teacher reviews numbers and number names and explains a given activity 

 Teacher demonstrates the use of the number cards and number 

names to match each picture that was counted to in order to show 

number value. 

 In pairs have students demonstrate use of the number cards and 

number names to match each picture that was counted to in order to 

show number value. 

 Distribute materials to each student and have students match each 

picture that was counted to in order to show number value. 

 Teacher walks around to assist students having difficulty. 

 Each student is given the opportunity to display the pictures 

they counted with the numeral and number names to match.   

Conclusion:  

Cultural Relevance Students will be provided with materials such as 

paper glue crayons and folder sheet. Using pictures 

reflective of their culture, students will be asked to 

create a booklet demonstrating the number from one 

through ten and objects for each number   

 

Extended Activity:  

 Students complete a worksheet to unscramble 

the number names  



 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

Middle Division Lesson Plans 
 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

Class: Standard 1 

Subject: Science        

Topic: Living things/ Comprehension 

Sub-topic: - Life cycle of a butterfly/ Sequencing 

Learning Outcomes:  

24.1 Observe the growth cycle of specific animals in order to identify the growth stages. 

 27.3 Recount, re-enact with toys, or sequence using pictures, the main events of a familiar     

nursery rhymes and stories 

Time: 70 minutes 

Materials: zip lock, spinner wheel, wipe able marker, easel with blown up picture of the "Life 

Cycle of a Butterfly", White construction paper, Crayons or markers, and pencils, Scissors and 

glue, The book "The Very Hungry Caterpillar", by Eric Carle * Butterfly life cycle book  

 

Linkages:  

Languages (Friendly Letter) 

Language (Reading, Listening, Viewing, Writing, Speaking) 

References: 

"The Very Hungry Caterpillar", written by Eric Carle, web sites http://adver-net.com, 

http://www.monarchwatch.org and http://www.enchntedlearning.corn and 

http://ww.bassilichi.it/loren2i/butterflv/glife.htni. 

Http://adver-net. com/Monemerg. html and http: //www. Monarch watch, org 

http://ww.bassilichi.it/loren2i/butterflv/glife.htni


Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

 

Previous Knowledge:  

 Children can identify different animals around in their environment 

 

Objectives: With the use of the story and the stages of the butterfly, students will be able to: 

 Name the stages of the life cycle of the butterfly (Cognitive-Understanding) [2] 

 Place in order the sequence of a butterfly’s life cycle. (Cognitive-Applying) [3] 

 Draw and label the life cycle of a butterfly. (Psychomotor) 

 

Concepts: Butterfly Life Cycle 

The butterfly and moth develop through a process called metamorphosis. Insects have two 

common types of metamorphosis. Grasshoppers, crickets, dragonflies, and cockroaches 

have incomplete metamorphosis. The young (called a nymph) usually look like small adults but 

without the wings.  Butterflies, moths, beetles, flies and bees have complete metamorphosis.  

There are four stages in the metamorphosis of butterflies and moths: egg, larva, pupa, and adult. 

Egg: 1st Stage 

Eggs are laid on plants by the adult female butterfly. These plants will then 

become the food for the hatching caterpillars. 

 

Eggs can be laid from spring, summer or fall. This depends on the species of butterfly. Females 

lay a lot of eggs at once so that at least some of them survive. 

Butterfly eggs can be very small. 

Caterpillar: 2nd Stage 

The next stage is the larva. This is also called a caterpillar if the insect is a butterfly or a moth. 

The job of the caterpillar is to eat and eat and eat. As the caterpillar grows it splits its skin and 

sheds it about 4 or 5 times.                                                                                                            

 

Pupa: 3rd Stage 

 



When the caterpillar is full grown and stops eating, it becomes a pupa. The pupa of butterflies is 

also called a chrysalis.                                                                                                           

 

Depending on the species, the pupa may suspend under a branch, hidden in leaves or 

buried underground. The pupa of many moths is protected inside a cocoon of silk. 

This stage can last from a few weeks, a month or even longer. Some species have pupa stage 

that lasts for two years. 

 

 

 

Adult: 4th Stage 

The adult stage is what most people think of when they think of butterflies. They look very 

different from the larva. The caterpillar has a few tiny eyes, stubby legs and very short antennae. 

The adults have long legs, long antennae, and compound eyes. They can also fly by using their 

large and colorful wings. The one thing they can't do is grow. 

 

 
 

Skills:  

 Naming the stages of the butterfly 

 Drawing the lifecycle of the butterfly. 

 Labelling the life cycle of the butterfly. 

 

Attitudes:  

 Cooperating in groups 



 Developing an interest and love for insects especially the life cycle of the butterfly 

  

Introduction: 

 

 Show students different animals that they are familiar with and have seen around in their 

environment. There will also be pictures of different insects. 

Development:  

 Explain to students that butterflies are insects that come in many shapes, sizes, and 

colors.  

 Cultural Relevance: Teacher then ask them what color butterflies they have seen in their 

environment. Students give the Spanish name for butterflies’ mariposa. 

Students discuss where they have seen butterflies in their environment.                                                 

                                      

 Show the students the blown-up picture of the "Life Cycles of the Butterfly" that is 

placed on the easel and explain that they will be learning about these cycles and be 

expected to be able to draw and label, in order, these cycles.  

 Ask the children to sit at the reading station and then read the book "The Very Hungry 

Caterpillar" to the children and show them the pictures.  

 Read the book again and let them interact with the book and guess the words that you 

leave out to reinforce their knowledge of the four cycles (egg, caterpillar, 

cocoon, and butterfly).     

 

 

 Explain to the children that the first stage is called the egg stage and that the mother 

butterfly lays eggs on a leaf.  

 In the second stage the egg hatches on the leaf and a caterpillar comes out.  

 In the third stage the caterpillar will grow and pop out of its skin to make room for its 

larger size. After the butterfly does these four or five times it starts to spin a silk to make 

a cocoon on a leaf or a twig. It is here that the caterpillar turns into a butterfly.  

 In the fourth stage the butterfly breaks open the cocoon and lays very still to dry it's body 

and wings out. When it's dry the beautiful butterfly will fly away, and the cycle is started 

all over again.  

 Show the children the butterfly life cycle book and ask them to identify the cycles in each 

picture. 

 

 

 



 Show the children the "Butterflies" sheet and explain that they will be cutting out the 

butterfly and the circles showing the cycles, and then paste the circles in the correct order 

on the butterfly.  

 When they are finishing pasting the circles, they may colour their butterflies.  

 Teacher introduces the activity the spinner wheel –life cycle of butterfly.             

 Show students how the wheel will be used. 

 Place students in groups so they can use the spinner wheel to identify the life cycle of the 

butterfly. 

 Ask students to write name on the spinner wheel using a wipe able marker             

 Spin the wheel to identify each part of the life cycle of a butterfly                            

 Teacher walks around to see that students are naming each cycle correctly. 

Have students now on their own spin the wheel and present to the class the lifecycle of 

the butterfly. 

 

Conclusion:  

 Have students identify first, second, third, and then fourth.  

 Distribute white construction paper and ask them to draw and label the life cycles of a 

butterfly. Tell them that when they are done, they can color their pictures.  

 

Extended Activity: 

 Have students write sentences on the different stages of the life cycle of a butterfly. 

 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Class: Standard 1 

Subject: Social studies        

Topic: Mayan ruins 

Sub-topic: - Xunantunich, Caracoal, Lubaantun, and Altun Ha 

Learning Outcomes:  

44.3 Identify the main similarities and differences between a selected feature of ancient 

Egyptian and Mayan civilizations for example, architecture, technology, settlements or farming. 

37.7 Write a short non-fiction text, presenting ideas in a logical, sequential order. 

 

Time: 75 minutes 

Materials: zip lock, pictures and word cards, videos 

References: 

 https://vimeo.com/344447939 

 https://youtu.be/gd4XUZj7l6I 

Living Together Book 2 

 

Previous Knowledge:  

 Children can identify buildings in the neighbourhood. 

 

Objectives: After discussion and use of manipulatives, children will be able to: 

 Identify different Mayan Ruins (Cognitive-Remembering) [1] 

 Differentiate between the different ruins. (Cognitive-Evaluating) [5] 

 List specific meaning to each of the Ruins (Cognitive – Understanding) [2] 

https://vimeo.com/344447939
https://youtu.be/gd4XUZj7l6I


 

Concepts:  

Xunantunich Maya Site  

The name Xunantunich derives from the Yucatec Maya language and 

means “Stone Woman.”  

Altun Ha – “Rockstone Pond” (44 acres) 

Altun Ha is located 31 miles north of Belize City on the Old Northern 

Highway. A two-mile dirt road connects the main road to the site. 

Caracol Mayan Ruins.  Caracol's ancient Mayan name was Uxwitza, or 

"Three Water Hill."  

Lubaantun is the largest Maya site in Southern Belize. It is well known 

for the unusual style of construction. All structures are made of limestone 

blocks with no visible mortar binding them together. ... Thereafter, the 

site was given the name-Lubantuun- meaning "place of the fallen rocks" 

in the modern Maya language. 

 

A nonfiction/fact is something that is real and is known to be true. Fantasy- something that is not 

real eg fact – the boy ate an apple fantasy- apple running with an apple.  

 

Skills:  

 Differentiating between the different Mayan ruins learnt 

 Differentiate between the different meanings of the different Mayan Ruins. 

 Using information about different Mayan ruin in sentences when writing 

 

Attitudes:  

 Cooperating in groups 

 Developing an interest and love for the different Mayan ruins in Belize 

 

Linkages: Language-writing informative paragraphs, Spanish-names of important building, 

Math-Mayan numbers 

 

Introduction 



 Show students pictures of different important buildings in the neighborhood. 

 Discuss the use and the importance of these buildings. 

Development:  

 Explain to students that similar to how buildings are important because Belizeans of 

different race there are structures that were built and are very important to the Mayas. 

Cultural Relevance: Students list important buildings in their communities. They explain 

how these are of service to the community.  

 Ask students if they know of any structure that was built by the Mayas. 

 Ask if they have visited any place where the Mayas use to live years ago. 

                                                                                                                                

 Show students a video about Xunantunich.  

 Place students in groups of fours.  Give each group information on each of the Mayan 

ruins to reach and write down factual information. Present a factual information to 

students the Romans. Then explain to students that factual information is information that 

is true about the Maya 

 Each group will be given a chance the share their information with the rest of the class. 

 Teacher introduce to the class a game they will be playing using cards and a die.  

 

 

 Teacher demonstrates how the game is played.  

 Place students in pairs where they will be playing the game with their partner. 

 Have the students place picture cards and words cards in different pile 

 Choose a picture card 

 Name the Archeological Site 

 Choose another card until a card is chosen to match the Archeological site 

 The person with the most cards wins. 

Closure: Students describe the importance of Maya Ruins to a country’s history and culture 

 

Conclusion:  

 Have students identify a Maya ruin and write a paragraph with information on the ruins 

learnt. 

 

Extended Activity: 

 Create booklet with the Mayan ruins and information about it. 

 

Lesson Evaluation: 

 

 

 



 

 

 

 

 

 

 

Class: Standard 1 

Subject: Language Arts        

Topic: Phonics /Comprehension 

Sub-topic: - Homophones/Sequencing (Transitional words) 

Learning Outcomes:  

20.21 Recognize that some words may have the same sound but different spelling, for example,  

Red/read, hare/hair. 

27.7 When sequencing a story, independently select the most important events. 

Time: 75 minutes 

Materials: game, videos, flash cards 

References: 

https://www.youtube.com/watch?v=b7AkNKZsV-4 

https://examples.yourdictionary.com/examples-of-homophones.html 

https://www.youtube.com/watch?v=xY1PFDGwVXo 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

 

Previous Knowledge:  

 Children can explain what they do first and so one when brushing their teeth. 

 

Objectives: through the use of manipulatives children will be able to: 

 Define the term 'homophone' (Cognitive - Comprehension) [2] 

 Differentiate between the meaning of different homophones (Cognitive –Evaluation) [5] 

 Use transitional words to show a sequence of events (Cognitive-Applying) [3] 

 

Concepts:  

https://www.youtube.com/watch?v=b7AkNKZsV-4
https://examples.yourdictionary.com/examples-of-homophones.html
https://www.youtube.com/watch?v=xY1PFDGwVXo


A homophone is a word that is pronounced the same as another word but differs in meaning. A 

homophone may also differ in spelling. The two words may be spelled the same, as in rose and 

rose, or differently, as in rain, reign, and rein.                                                                       

 

 

 

Sequencing is putting the events in a story in order in which they happened.  Sequencing 

explains the steps one must follow to do a task or make something.  Use transitional words first, 

next, then and finally.  

                                                     

 

 

 

Skills:  

 Using the homophones correctly in sentences when writing 

 Identifying correct set of homophones 

 Stating events in order as they appear in a story using transitional words. 

 

Attitudes: 

 Cooperating in groups 

 Developing an interest and love for words that are homophones 

 

Linkages:  

Science (Living Things) 

 Math (Counting numbers 1-10) 

 

Introduction: 

 Students share with the class the different steps of brushing the teeth.  State what they do 

first, next and so on. 

Development:  

 Draw students’ attention to the transitions words they used when they were explaining 

brushing their teeth.  Making the connection to the words first, next, then, and last, ask: 

‘Where have you heard these words before, and what do they mean?  

 Cultural Relevance: After giving the students a moment to remember, have them turn to 

their table partner and discuss the answer to this question with each other using examples 

of things they do at home. . After a short minute used the magic cup (Demonstration: 

Magic Cup) to select a partner pair to share their answer with the class.  Students may say 

they remembered the words from yesterday’s work and that they meant the same as the 

words beginning, middle, and end of the story.  



 Teacher agrees and points out to sequence a story or retell it, both sets of words could be 

used. 

 Give students a few moments to explore the book the cat sat.  Direct their attention to the 

story, “The Cat Sat”. 

 Tell them that today we were going to read this story and think about what happens in the 

first, next, and last part of the story. 

 Use a storyboard template to help students get started with their writing.  

 Encourage them to write a meaningful transitional word in each box.  

 As they transition from the storyboard to a written draft, the transition words can be 

included. 

 Use the book Dear Deer by Gene Barretta to begin the lesson.  

 Show the students the book. It is a fiction book with some silly sentences and pictures.  

 Tell them that you want them to learn new words that are called homophones.  

 Don’t tell them what a homophone is but see if they can figure it out themselves!  

 Read the book through one time without stopping.  

 Then go back and read it a second time analyzing each sentence.  

 The homophones are in bold print. Read just the bold printed words. Say: “Can you guess 

what a homophone is?” “Do you hear that the words sound the same?” 

 “They sound the same but what two things are different about the words?” (They are not 

spelled the same. They mean different things.) Present some homophones pair and have 

students repeat the words e.g., hair hare, two too 

 Ask students for examples of homophones they found in the story and write them on the 

chalkboard to point out that the words are spelled differently even though they sound the 

same. 

 Students will complete a crossword puzzle of homophones. The teacher will use this to 

formally assess of students’ comprehension of homophones.  

 Teacher explains how to play the game using homophones. 

 Take out the cards from the zip lock 

 Explain to students that a die must be thrown to see who gets six first.  Then that person 

must begin. 

 Turn all cards face down.  Now the person with the six will start by picking a card to 

match with the card he or she has. If it’s a match then it is kept.  If not the next 

person plays                             

 Place students in pairs and have then practice to play the game. 

 Teacher walks around to see if the game is going correctly and who needs 

assistance. 

  Have individual students choose a pair of cards and explain to the class the difference 

between the two words. 

 

Conclusion:  

 Have students list examples of homophones   



 Place students by pairs and have students write sentences using different pair of 

homophones given to them.  

 

 

 

 

 

 

 

Extended Activity: 

 Create a homophone booklet with homophone pictures.  

 

 

 

 

 

 

 

Lesson Evaluation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

Class: Standard 1 

Subject: Language Arts        

Topic: Creative writing /Comprehension  

Sub-topic: - Friendly letter / Facts, Fiction and Non-Fiction 

Learning Outcomes:  

36.5 Include the return address, salutation, close, and signature in a letter to a friend.  

36.6 Write a brief letter to communicate personal news to a friend  

33.4 Use the terms fact, fiction, and non-fiction appropriately when talking about texts 

Time: 60 minutes 

Materials:  

 Chart paper, Friendly letters, cut into sections (greeting, body, signature, etc.), 

Highlighters, zip lock, wipe able markers and pictures, video 

References:  

 https://www.pinterest.com/pin/189151253075835465/ 

 letter/https://www.youtube.com/watch?v=Qw3c5FRyBm4 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

 

Previous Knowledge:  

Students have seen letters but have not written a friendly letter correctly 

 

Objectives: through the use of manipulatives children will be able to: 

 Identify the parts of a friendly letter (Cognitive-Remembering) [2] 

 Use commas in the heading, greeting, and closing of a friendly letter. (Cognitive-

Applying) [3] 

 Differentiate between a fact, from a fiction and a non-fiction (Cognitive-Evaluating) [5] 

https://www.pinterest.com/pin/189151253075835465/


 

Concepts:  

“Fiction” refers to literature created from the imagination. Mysteries, science fiction, romance, 

fantasy, chick lit, crime thrillers are all fiction genres. 

“Nonfiction” refers to literature based in fact. The Nonfiction Department has books and videos 

in many categories including biography, business, cooking, health and fitness, pets, crafts, home 

decorating, languages, travel, home improvement, religion, art and music, history, self-help, true 

crime, science and humor.  

 

Friendly Letter is a type of letter written to people who are your relatives, friends, peers, 

acquaintances or anyone with whom you have a relationship. Friendly letters come under 

Informal Writing because there are no hard and fast rules for writing them. 

 Body: The main part of a 

letter. 

 Closing: The end or 

conclusion of a letter. 

 Friendly Letter: A written 

message usually sent 

through the mail to a friend 

or family member. 

 Greeting: A friendly 

beginning to a letter.  

 

Skills:  

 Differentiating between a fact, a fiction and a non-fiction 

 Writing a friendly letter 

 Identifying parts of a friendly letter 

 

Attitudes:  

 Cooperating in groups 

 Developing an interest and love for writing friendly letters 

 

Linkages: Science-Living Things,  

             Math-Counting numbers and number names 

  Introduction: 

 Distribute sample letters to students and have them identify a friendly letter. Have 

students read two of the friendly letters. Students stand in a circle and when a ball is 

thrown, they describe the importance of friendly letters. 

 

Development:  



 Present the one of the friendly letters to students read. Ask them questions based on the 

letter. Have students tell if the letter a fiction or nonfiction. 

 Introduce the words Fiction /Non-fiction. Ask the class about their knowledge of fiction 

and what they know about it. Teach explains that the friendly letter is a nonfiction since it 

is true. Have students explain what fiction is. Teacher and students discuss about a 

factious story. Have students tell the meaning of fiction  

 Using the T-chart, have students help you list the characteristics of fiction. Write correct 

responses under the "Fiction" heading on the T-chart. Make sure to include the following: 

imaginary settings, "impossible" characters (like talking animals), and unrealistic actions. 

 Ask students about their knowledge of nonfiction, or stories about real events. 

 Under the "Nonfiction" heading on the T-chart, work with students to list characteristics 

specific to nonfiction. Make sure to include the following: dates, characters that exist in 

real life, and realistic actions. 

 Invite students to participate in a brainstorm looking at the friendly letter that was 

introduce, ask about when they might write a friendly letter. (For example, they might 

write a letter to a pen pal, write to a grandparent or other relative, or write to a friend who 

has moved away). 

 Tell the students that they are going to be learning more about how to organize a friendly 

letter, including how to write an address in a friendly letter.  

 Have students view a video with how to write a friendly letter.  

 Instruct students to highlight each component of a friendly letter in a different color, Ask: 

What is the purpose of a friendly letter? Name some times when friendly letters might be 

written. Why are there specific parts or components in a friendly letter? How would it 

affect a friendly letter if a component was missing? 

 Create a chart listing the components of a friendly letter with the class. 

 Play a 'Seat Swap' game to get students moving and regrouped. Distribute to each student 

a section from the prepared, cut-apart letters. Have them find the other four parts of their 

letter and stand together. 

 Instruct students to assemble their letter and read it together. Next, they should think of a 

response to the letter and construct it, making sure to include each piece. 

Cultural Relevance: After writing the draft letter to a person in their community on paper, 

students can transfer the letter to chart paper. Using their home language students share the 

importance of writing to the person selected.  

 Have students share the two letters with the class.  

 Ask students to write the five parts of a friendly letter on an exit slip. 

 Teacher show students a picture of the life cycle of the butterfly they had learnt in class 

previously 

 Discuss about it.  Review with students the different parts of a friendly letter. 

 Demonstrate to students how to write the friendly letter sharing with them what they have 

learnt about the life cycle of a butterfly. 



 Place students in two’s and ask students view a picture of the life 

cycle of a butterfly, take out friendly letter mat 

 Identify the parts of the friendly letter 

 Using wipe able marker, with their pairs write a letter to a friend 

talking about the life cycle of the butterfly 

 Check that all parts are completed. 

 Students will be given the opportunity for write their own friendly letter to their friends 

about what they have learnt about the life cycle of a butterfly and share it with the class 

 

Conclusion:  

 Have students write a friendly letter in groups then individually. Students share there 

friendly letter with the class. 

 

Extended Activity: 

 Create a collage with at least five examples of friendly letter that they found. 

 

Lesson Evaluation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

Class: Standard 11 

Subject: Science        

Topic: Living things/ habit of some animals 

Sub-topic: - Life cycle of a butterfly/ 

Learning Outcomes:  

24.1 Observe the growth cycle of specific animals in order to identify the growth stages. 

3.1 Describe the different types of habitats found in Belize. 

  

Time: 45 minutes 

Materials: play dough, zip lock, spinner wheel, wipe able marker, Easel with blown up picture 

of the "Life Cycle of a Butterfly",  

References: 

Http://adver-net. com/Monemerg. html and http: //www. monarch watch, org 

https://ansp.org/exhibits/online-exhibits/butterflies/lifecycle/ 

Life Cycle of a Butterfly. (n.d.). Retrieved January 7, 2021, 

from http://pklifescience.com/article/546/life-cycle-of-a-butterfly 

 

Previous Knowledge:  

 Children can identify different ways how animals grow 

Objectives: through the use of manipulatives children will be able to: 

 Define key terms relating to the butterfly life cycle. (Cognitive-Remembering) [1] 

 Write a paragraph explaining the life cycle of a butterfly. (Cognitive-Applying) [3] 

 Differentiate between the stages of the life cycle of the butterfly. (Cognitive-Evaluating) 

[5] 

https://ansp.org/exhibits/online-exhibits/butterflies/lifecycle/
http://pklifescience.com/article/546/life-cycle-of-a-butterfly


 

Concepts: Butterfly Life Cycle 

The butterfly and moth develop through a process called metamorphosis. Insects have 

two common types of metamorphosis. Grasshoppers, crickets, dragonflies, and 

cockroaches have incomplete metamorphosis. The young (called a nymph) usually 

look like small adults but without the wings.  Butterflies, moths, beetles, flies and bees 

have complete metamorphosis.  

There are four stages in the metamorphosis of butterflies and moths: egg, larva, pupa, 

and adult. 

 

Egg: 1st Stage 

  Eggs are laid on plants by the adult female butterfly. These plants will then 

become the food for the hatching caterpillars. 

 

Eggs can be laid from spring, summer or fall. This depends on the 

species of butterfly. Females lay a lot of eggs at once so that at least some of them 

survive. 

Butterfly eggs can be very small. 

Caterpillar: 2nd Stage 

The next stage is the larva. This is also called a caterpillar if the insect is a butterfly or a 

moth. 

The job of the caterpillar is to eat and eat and eat. As the caterpillar grows it splits its 

skin and sheds it about 4 or 5 times.                                                                                                            

 

 

Pupa: 3rd Stage 

When the caterpillar is full grown and stops eating, it becomes a pupa. The pupa of 

butterflies is also called a chrysalis.                                                                                                           

 

 

Depending on the species, the pupa may suspend under a branch, hidden in leaves or 

buried underground. The pupa of many moths is protected inside a cocoon of silk. 

This stage can last from a few weeks, a month or even longer. Some species have pupa 

stage that lasts for two years. 

 

Adult: 4th Stage 



The adult stage is what most people think of when they think of butterflies. They look 

very different from the larva. The caterpillar has a few tiny eyes, stubby legs and very 

short antennae. The adults have long legs, long antennae, and compound eyes. They can 

also fly by using their large and colorful wings. The one thing they can't do is grow. 

 

 

 

 

 

 

 

 

The environment in which an animal lives is referred to as its habitat.  
 

Animals have many homes. One such animal is farm animals.  e.g. cow, horse, pig, cat, dog 

lives on a farm. 

 

Butterflies are found in every habitat from tropical forests to open grasslands or garden 

 

 

Skills:  

 Differentiating between the different stages of a butterfly. 

 Using information on the life cycle of a butterfly when writing 

 Creating a model of the life cycle of a butterfly. 

 

Attitudes:  

 Cooperating in groups 

 Developing an interest and love for butterflies. 

 

Linkages: 

 Social studies (migration patterns of butterflies and identify the states or countries)  

Language Arts ( Viewing, Speaking) 

 

Introduction: 

 Show students different animals and have seen around in their environment.  Illustrate 

pictures of different insects. 



Development:  

 Show the pictures of egg, chick and hen (if available) or otherwise 

write the names (egg, chick and hen) on the board. 

 Ask students to point out the sequence of stages present in these 

pictures.   

 Ask, “Can you describe the stages of your life”? Guide students to 

compare the above-mentioned stages with the stages of their own lives i.e., toddler, 

teenager and adult. 

 Discuss the term “life cycle” with the students  

 Ask the students: What you know about butterflies? Have you ever seen and touched 

them? Do you know where butterflies live? Teacher explains that butterflies don has a set 

home 

 Explain them the life cycle of butterfly: it starts from egg, then larva forms, larva changes 

to pupa and finally a beautiful butterfly comes out from pupa. 

 Prepare cards with LARVA, BUTTERFLY, PUPA, and EGG and ask a few students to 

come up and put the life cycle cards in order. 

 Explain to students that a living organism passes through a 

series of changes from its birth to the time it produces its next 

generation. This series of changes is called the life cycle of 

organism. 

 In the life cycle of butterfly, larva is produced from eggs. 

 In the life cycle of butterfly larva changes to pupa.  

 Ask the students to write in circles the number of the stages of butterfly’s life cycle and to 

write of the names of the stages. 

 Draw a line-diagram on board and ask the students to identify the life cycles and labels 

the mentioned stages. Ask them to draw the missing stages. 

 Teacher introduces an activity on a spinner wheel –life cycle of butterfly. 

 Show students how the wheel will be used. 

 Place students in groups so they can use the spinner wheel to identify the life cycle of the 

butterfly. 

 Ask students write name on the spinner wheel using a wipe able marker            

 Spin the wheel to identify each part of the life cycle of a butterfly 

 Teacher walks around to see that students are naming each cycle correctly. 

now have students now on their own spin the wheel and present to the class the 

lifecycle of the butterfly. 

 

Conclusion:  

 Create the life cycle of a butterfly using play dough. Each stage must be visible.  

Using the life cycle of a butterfly that student have created have students write a short 

paragraph about it. 



Extended Activity: 

 Cultural Relevance: For Art the children can create an Origami Butterflies seen in their 

environment.  

 

Lesson Evaluation 

 

Class: Standard 11 

Subject: Language Arts        

Topic: Phonics /Comprehension 

Sub-topic: - Homophones / Context Clues 

Learning Outcomes:  

20.21 Recognize that some words may have the same sound but different spelling, for example,  

red/read, hare/hair. 

22.13 Use context clues from the text to guess at unfamiliar words.  

Time: 75 minutes 

Materials: game, videos, flash cards 

References: 

https://www.youtube.com/watch?v=b7AkNKZsV-4 

https://examples.yourdictionary.com/examples-of-homophones.html 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

 

Previous Knowledge: Students can identify a variety of objects and pictures that sound alike 

 

https://www.youtube.com/watch?v=b7AkNKZsV-4
https://examples.yourdictionary.com/examples-of-homophones.html


Objectives: Using pictures and examples of homophones, children will be able to: 

 Give the meaning of set of homophones (Cognitive –

Applying) [3] 

 

 Recognize and discern homophones in text-take 

(Cognitive – Analyzing) [4] 

 Use context clue to give the meaning of homophones 

(Cognitive-Applying) [3] 

 

Concepts:  

A homophone is a word that is pronounced the same as 

another word but differs in meaning. A homophone may also differ in spelling. The two words 

may be spelled the same, as in rose and rose, or differently, as in rain, reign, and rein.  

 

 

Context Clues: 

These are words that come before and after the new word.  There are several different types of 

context clues. Example: Definition, synonyms, antonyms, explanation, and example. 

Example: steps to follow 

a. “Don’t panic.” Don’t let a new word frighten you.  

b. “Context.” The words around it will probably help you figure out what it means.  

c. “Pictures?” See if there are pictures that might help you understand it.  

d. “Guess it!” Guess the word. 

 e. “Were you right?” Does the word make sense in your story or sentence? 

If it doesn’t make sense look at the clues (your words and pictures) again. Did you miss 

something?  

Read the sentences carefully to help you figure out the meaning of the word again. 

 

Skills:  

 Differentiating between the meaning of different homophones through context clues 

 Using the homophones correctly in sentences when writing 

 Identifying correct set of homophones 

 

Attitudes:  

 Cooperating in groups 

 Developing an interest and love for words that are homophones 

 

Linkages: Science- (Living Things) 



                Language Arts (Listening, Viewing, Speaking, Writing, Reading) 

Introduction: 

 Have students stand in small groups and walk around the room to observe a variety of 

different pictures, have them identify. Ask students what they notice with the pictures. In 

small groups students develop a web. 

 Development:  

 Have a student hold up two pictures that sounds alike ask students what they notice with 

the pictures that were shown previously. 

 Review homophones by watching a short video.  

 Write to/too/two, their/they're/there, and ate/eight on the board. Have students take a few 

minutes to look at these sets of words and identify any patterns that they see. Tell 

students that they are going to be looking at words that sound the same but have different 

meanings. Advise students that these words are called homophones. 

 Cultural Relevance: Have students listen to a short family story. 

 Have students list the homophones and any other unfamiliar words they have heard in the 

story.  

 Read out loud or write it on the board. Have the students choose which words are 

homophones, and replace with the correct homophone. (Correct usage is vital when using 

homophones.) This is an example of what happens when homophones are not used 

correctly: 

I love my too Ants. They came over to our manner and brought they're dog. I got too 

baby-sit the dog scents they were flying on a plain to a mountain peak for a ski trip. I 

got along well with their dog while it stayed with me, and he had a good time, even 

though he was scratching and trying two flea from his flees. My mom was angry, 

though, when he snuck into the desert leaving his knows and pause all read. I let him 

sleep on a caught at night, and he wagged his tale every morning when he woke up. 

He stayed a whole weak, and he didn't even brake a thing! 

 

 Let the students brainstorm as many homophones as they can, out loud or together, in 

small groups.  

 Then have each group share with the class the meanings of each 

homophone, letting them use the dictionary, if needed. 

  Have them write each homophone in a sentence, for practice. 

 Have students create their own sentences with incorrect 

homophones, then switch papers and identify o see how the other 

student used the word wrongly. 

 Now show students how to use dictionaries and other resources to determine the correct 

definitions of homophones. 



 Partner students by handing out homophone cards and having them find their homophone 

pair. 

 Ask partner pairs to brainstorm as many homophones as they can in ten minutes. 

 Circulate the room to clarify understanding. 

 After ten minutes, share answers. Create a master homophone word list and transfer each 

word to an index card. 

 Partners will now play a guessing game with the homophones on index 

cards. Choose a partner pair to begin.  

 Give Partner 1 the index cards with homophones; Partner 2 is the 

guesser. 

 Explain that Partner 1 has one minute to give verbal clues to Partner 2, 

who has to guess and correctly spell the word. For example, if the word is 'meat', Partner 

1 can say 'You may have this on a sandwich.' Partner 2 guesses 'meat', saying and 

spelling the answer. 

 Continue to play the game with all partner pairs in a friendly competition. 

 Show students how to use the clues from the sentences in the story to arrive at the 

meaning of unfamiliar word.  

 Introduce the concept of context clues. Tell the students, "Good readers use titles, 

illustrations, and words in a book to help them make sense of what they are reading.  

 Today, we are going to learn how to figure out tricky words by reading the sentences 

before and after the word we are trying to figure out. We will be focusing on finding 

examples and using logic to determine what they mean!" 

 Give each student a copy of a paragraph with an unfamiliar word to use Context Clues.  

This is where they will be using steps learnt to using context clues to arrive at the 

meaning of a word will be used. (review the steps with students) example: 

What does the word praxer mean in this paragraph? Ben loves to drink praxer. He 

likes how praxer is the colour of the clouds but his favourite kind of praxer is 

chocolate praxer. Chocolate praxer doesn’t come from chocolate cows though. It 

comes from regular cows like all praxer does. Ben likes to drink praxer with a 

sandwich or put it on his cereal in the mornings for breakfast. 

 

 Closure: Give students time to read through the short paragraph or read it aloud to them. 

Discuss what the words in different sentences the paragraph means. Have students reread 

the paragraph and ask students to share with the entire class “Which pieces of 

information were most helpful in determining the meaning of the word given specifically. 

Check students’ answers for understanding. Students list living things in the paragraph.  

Conclusion:  



 Review the steps for the context clues strategy and tell students that they can use this 

strategy anytime they read. Have students create their own sentences with incorrect 

homophones, then switch papers and identify. 

 Read each of the paragraphs and figure out what each of the words in the box means. 

Write your answer underneath each paragraph. 

1. What does the word torix mean in this paragraph? Your torix is made up of many 

bones. There are 206 bones in your torix. These bones make your shape. Because you 

have a torix inside of you nothing can change your shape. Without a torix your body 

would be shapeless. 

 

Extended Activity: 

 Create a homophone poster. When students come across 

homophones in print, have them write the word on a sticky 

note and add it to the poster.  

 

Lesson Evaluation: 

 

 

 

 

Class: Standard 11  

Subject: Language Arts        

Topic: Reading /Vocabulary 

Sub-topic: Prefixes (re-)/Dictionary use 

Learning Outcomes:  

23.8 Read and understand words with common prefixes and suffixes.  

24.5 Without help, use a "students'" dictionary that has a controlled vocabulary for definitions 

 

Time: 75 minutes 

Materials: zip lock, root words, prefixes and small fish rod, dictioanry 

References: 

www.ecenglish.com › learnenglish › lessons › using-prefixes 

https://www.teacherspayteachers.com/Browse/Search:prefix%20re%20worksheets 

 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

https://www.teacherspayteachers.com/Browse/Search:prefix%20re%20worksheets


 

Previous Knowledge:  

 Children can identify and read simple root words. 

 

Objectives: After discussion and demonstration, children will be able to: 

 Identify prefixes re and the meaning in words. (Cognitive-Remembering) [2] 

 Determine the meaning of words with prefixes with and without using a dictionary. 

(Cognitive-Analyzing) [4] 

 Use prefixes in sentences correctly when writing Use the guide words in a dictionary to 

find a word and its information. (Cognitive-Applying) [3] 

 

 

 

 

 

 

 

 

Concepts:  

         

The prefix Re means again, back or it indicates repetition.  Remove, reverse, recycle etc. 

 

Skills:  



 Differentiating between the meaning of different prefixes 

 Using the prefixes correctly in sentences when writing 

 Identifying prefixes 

 

Attitudes:  

 Cooperating in groups 

 Developing an interest and love for words that are prefixes 

 

Linkages: Science (Living Things) 

               Spanish (Animals) 

 

Introduction: 

 Place students in a circle. Have a few students choose a card from a bucket and read the 

word that is on it.  Students state what they think the words mean. (wind, do, fill, enter) 

Development:  

 Gather students together. Tell them that today, they will learn about prefixes and root 

words. 

 Have students recall previous knowledge about prefixes and root words. 

 Write this list of words on the board: refill, rewind, re-enter, redo.  

 Ask students to describe what they notice about these words. Students will most like say 

that words all begin with “re.” 

 Ask students, "What do you think it means when we say 're,' like in 're-do?' " 

 Have students turn and talk to a partner about the meaning of each word written on the 

board. Ask them to share their thoughts with the class. 

 Have students try to explain in their own words what "re" means. 

 Record some words with the prefix "re" (rerun, retell, redo, repeat, and rewrite) on the 

board. 

 Explain that a prefix comes before a word and modifies its meaning. 

 Explain to students that the prefix changes the meaning of the root or base 

word.  

 Tell students that today they will learn about several words with the re 

prefix.  

 After viewing the segment for prefix (re-)brainstorm other words the 

students might know.  

 Make a web on the board, and group the words according to their parts of 

speech for students to see word family patterns. 

 Have students fill in each sentence with the correct word from the word box. 

 Teacher demonstrates to students how to play go fish using prefixes. 

 Identify the prefix to go along with the root word by fishing it off the table. 

 Place the root word and the prefix together 



 State the meaning of the words with the prefix and then the word. 

 Place students in pairs and have students play the game go fish. As this is 

happening teacher walks around to help those that are in need.  

 Individually have students now fish to identify their own prfixes. 

 Each student will be given a chance to share a prefix they fished and state 

the meaning of the word. 

 Cultural Relevance: Have students listen to short about Living in Las Flores.  

 Have students pair up and read the same story in pairs. 

 Underline the words they don’t know the meaning of. 

 Give each student a dictionary and sticky note, allowing them to look through the 

dictionary independently for five minutes. 

 After five minutes, instruct students to use the sticky note to mark one thing they found 

interesting. 

 Divide students into small groups and have them share their marking, then briefly discuss 

as a whole class. 

 Ask students to share what they noticed about the dictionary, hypothesizing on the 

purpose of each idea. For example, if a student noticed the words are in alphabetical 

order, ask, 'Why do you think this is so?' 

 Practice looking up words by giving students a word to look up and seeing who can find 

it the quickest. 

 Once found, look at each word carefully, noticing and noting the information given in the 

dictionary. Discuss the purposes of this information. 

 What part of speech is the word? 

 Does it have different meanings? 

 What are some synonyms? 

 Can it be made plural? How? 

 Continue this exercise until you feel students are comfortable with locating words and 

using the dictionary to obtain additional information on the words. 

 Take students back to the unfamiliar words that they had underline previously. Have 

them find the meaning of these words now in the dictionary. 

Closure: Discuss the importance of using words in context. 

 

Conclusion:  

 Have students explain what are prefixes, explain what do they do?  Share with the class 

the use of a dictionary.  State what is a dictionary? 

 Write the meaning of each prefix learnt using their dictionary. 

 Write at least 5 sentences using the prefix re- 

 

Extended Activity: 

 Create a collage with prefixes and their meanings learnt in class.  

 

Lesson Evaluation: 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class: Std.3 

Subject: Language Arts 

Topic: Comprehension/ Mayan Civilization 

 

Subtopic: Sequencing/Mayan temple 

Learning Outcomes 

  31.4 Read and follow a simple recipe or plan for constructing something.  

  43.3 Locate, by district, some of the ancient Maya cities of Belize, for 

example, Caracol, Santa Rita, Xunantunich, Altun Ha, Lamanai and Nim Li 

Punit 

Time: 70 mins 

Materials: hand out with the Maya, stations activity, cause and effect scenarios, graphic 

organizer 

Linkages: 

Social Studies (Ancient Civilization) 

Language (Listening, Speaking, Writing, Viewing, Reading)                



Previous Knowledge: Students have done things randomly,  

Concepts: 

Sequencing when things are arranged in an order, especially events or actions. Use words such 

as first, next, then 

 

Mayan Civilization 

Mayan temple/Pyramids were used not only as temples and focal points for Maya religious 

practices where offerings were made to the gods but also as gigantic tombs for deceased rulers, 

their partners, sacrificial victims, and precious goods. 

The Maya pyramids are structures built in the jungles of Central America by 

the Maya civilization between 200 and 900 AD 

Some Mayan temples are: Altun Ha, Caracol, and Xunantunich 

Objectives: Using culturally relevant pictures, students will be able to 

                    Identify three important aspects of the Maya (Cognitive – Understanding) [2] 

                    Describe the Mayan temple (Cognitive – Understanding) [2] 

                    Use transition words to construct a Mayan temple (Cognitive application) [3] 

                                       

References: https://www.ldoceonline.com/dictionary/sequencing 

www.slickrock.com › belize-mayan-ruin 

Yopp, H. K., & Yopp, R. H. (2000). Supporting Phonemic Awareness Development in the 

Classroom. The Reading Teacher, 54(2), 130–143. doi: 10.1598/rt.54.2.2 

Skills:  

Read about the Maya 

Visit stations 

Construct a Mayan temple 

 

Attitudes: 

Appreciate the Mayan people 

Value the Maya ruin 

 

 

Introduction: 

Have a student dress in a Maya costume and have student identify the ethnic group. Students 

respond to questions about the Maya. Teacher ask where does the Maya people live at that time. 

https://www.ldoceonline.com/dictionary/arrange
https://www.ldoceonline.com/dictionary/sequencing


 

Development 

Teacher instructs students that they will learn about the Mayan temple. Teacher organizes four 

stations about the Maya e.g., Stations 1- Mayan people, station 2- way of life of the Maya, 

station 3- Mayan culture, station 4- Mayan temple. Teacher monitors students as they visit the 

stations. 

 

Have students return to their seat and respond to question about the Mayan civilization, where 

they came from, their food, their way of life and their temples. Have students identify some 

Mayan temple in Belize Have students discuss the Mayan temple and ask if they have visited 

any. 

Cultural Relevance: Students compare and contrast the life of the Maya with those of persons 

or places in their communities. 

 

Have students create Mayan temple using play dough but first the teacher explains about 

sequencing. Teacher present a graphic organizer with transitional words. Have students read the 

words. Teacher along with students engage in an activity on sequencing using the organizer eg 

making a kite, first ….. Next …… then …… 

 

Teacher present the play dough activity where students will make their own Mayan temple.  

    

 

 

 

 

 

Closure: Students discuss the importance or recognizing and respecting the way of life of 

people.  

Conclusion 

Have students’ pair share contents from the station and identify transitional words for 

sequencing. 

 

Extended Activity:  

Write a narrative about the Mayan temple 

 

Lesson Evaluation:
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Subject:  Math 

Topic:  Data handling/ Plant & animals 

Subtopic: Bar graph /Animal habitat  

3.1 Describe the different types of habitats found in Belize. 

11.13 Represent data collected by students on a bar graph and a pictograph.  

Class: Std.3 

Time: 60 minutes 

Materials: pictures of farm animals, bar graph template sample, information 

Linkages:  

Social Studies (Plants) 

Mathematics (Data Handling)              

 

PK:  Student can read information in a narrative however they may not know that the 

information is called data and it can be represented in a bar graph 

Concepts: 

The environment in which an animal lives is referred to as its habitat.  
 

Animals have many homes. One such animal is farm animals.  eg. cow, horse, pig, cat, 

dog lives on a farm.  

  

Data is information, usually numerical, that are collected through observation. 

Data can be represented on graphs. There are different types of graph eg. Bar graph, line 

and pictograph.  

 

Objectives: With the use of sample information, students will be able to 

                       Identify different types of graphs (Cognitive-Understanding) [2] 

                        Explain how information can be represented on a graph  

                       (Cognitive-Understanding) [2] 

                   Create a bar graph with farm animal data (Cognitive – Creating) [6]                         

 

 

References:  
www.merriam-webster.com › dictionary › data 

 
www.thoughtco.com › ... › Animals & Nature 
                

https://www.thoughtco.com/animals-and-their-environment-130920
https://www.thoughtco.com/animals-and-their-environment-130920
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ICRP, 2009. Environmental Protection: The concept and use of reference animals and 

plants. Publication 108, Elsevier, ISBN-13 978-0-444-52934-3. 

 

Skills:  

Discuss about graphs 

Identify different graphs 

Create a graph 

 

Attitudes: 

Share materials 

Respect each other 

 

 

Introduction  

Cultural Relevance: Teacher reads information with data on animals in their 

environment. Have students retell the data given. Have students discuss how else the 

data can be represented 

 

Development 

Present different types of graphs to students and have them identify and have students 

discuss whether they have seen any. Teacher assists students and explains the uses of 

graphs.  

 

Teacher focuses on the bar graph and demonstrates a sample. Present the same data from 

the introduction and show students how it can be represented on a bar graph.  Have 

students observe and read the data when teacher asks questions.  

 

Present a picture with farm animals, students discuss with a partner whether they have a 

farm or if they have visited one. Students gives the name of animals and tell where the 

animals live.  In groups students discuss the animals found on a farm and a bar graph 

template.  

  

Present a zip lock activity where students will find the same type of animals and count 

them. Have students count the number of cats, the number of dogs, horses, pigs, cows, 

etc. 

 

Have students choose a cut out vertical foam bar to place on the total number of the 

amount animals on the graph mat. 
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Closure: Summarize the importance of plants and animals to human survival 

 

Conclusion 

 Students answer true and false questions about bar graph.  

 

Extended Activity:  

Give students information and have them create a bar graph in groups 

 

Lesson Evaluation. 
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Subject: Math 

Topic: Number / Vocabulary/ 

Subtopic: Roman Numerals/ Synonym 

1.32 Apply numbers up to 100,000 using numerical symbols and words to real life 

situations.  

23.7 Discuss shades of meaning of synonyms, for example, happy, 

glad, contented, satisfied, and so on. 

 

Class: Std.3 

Time: 60 minutes 

Materials: story, word web, examples, game 

Linkages: 

Language Arts (Listening, Writing, Reading, Speaking) 

Social Studies (Environment) 

                  

Previous Knowledge: Students can write and numbers up to 1000, but may have 

difficulty writing the symbols for a given number  

Concepts: Synonyms are words that have the same meaning but are spelt differently eg 

huge-large, big, humongous etc. 

These words have several synonyms (ambitious, evidence) 

 

 

 

 

 

Roman numerals are the letters used by the ancient Romans to represent numbers, for 

example I, IV, VIII, and XL, which represent 1, 4, 8, and 40.  

To write a Roman numeral a combination of two or more letters are used eg 5= V1 

55= LV          90= XL 

Chart for Roman numeral 
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Objectives: With the use of demonstration of Roman numerals, students will be to  

           Identify the main Roman numeral symbols and their value 

           (Cognitive-Understanding) [2] 

          Convert a number to Roman numeral (Cognitive-Applying) [3] 

          Use a web to identify synonym for a given word (Cognitive-Applying) [3] 

 

References:  

www.merriam-webster.com › dictionary › Roman numeral 

https://www.worldhistoryedu.com/history-of-the-roman-numerals/ 

 

 https://www.wattpad.com/521853-stories-i-wrote-for-school-roman-numerals 

 

Cajori, F. A History of Mathematical Notations, 2 vols. Bound as One, Vol. 1: Notations 

in Elementary Mathematics. New York: Dover, pp. 30-37, 1993. 

 

Skills: 

Read story about Roman numeral 

Convert a number to Roman numeral 

Locate words for synonym 

  

Attitudes: 

Think positive of math 

Appreciate the ancient Romans 

 

 

Introduction  

Present a short Roman numeral story for students to read in groups.  Have each group 

discuss story content. Teacher asks what part of the story you liked, why? What part did 

you disliked why? What was the story all about?  

 

 

 

 

https://www.worldhistoryedu.com/history-of-the-roman-numerals/
https://www.amazon.com/exec/obidos/ASIN/0486677664/ref=nosim/ericstreasuretro
https://www.amazon.com/exec/obidos/ASIN/0486677664/ref=nosim/ericstreasuretro
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Development 

Teacher asks “Do you know what the boy was talking about when he said that the girl 

wrote in letters?” Teacher asks which number system do you know is based on letters. 

Teacher introduce the term Roman numeral and have students tell what they know about 

it.  

 

Have students read the Roman number chart and the value for the for the given numerals 

Teacher ask how do you write 1, 5, 10? Teacher asks again how you write 3, 6, and 9. 

Teacher demonstrates and explain the combination of letters to write a specific number. 

Have students practice to write a specific number in Roman numeral. Teacher presents 

the numeral chart and have students give the symbols and value. Eg 5 –V, 6= V1 , X=10, 

XL = 40 

 

Cultural Relevance: Put students in group to practice to writing Roman numerals to 

represent persons in their households, number of homes in their neighborhood, number 

of boys and girls in their class.  

 

Present an activity where students will take out Mayan numeral mat from a zip lock bag 

They will take out Mayan Numeral cards and Number Place mat, students will read each  

Numeral then match the number to the Mayan numeral symbol that is in the 

bag.         

 

 

 

Closure: Students reads the story again and have students and identify difficult words 

eg, ambitious, evidence, flustered. Have students observe and read a word web with the 

word ambitious.  Have students tell what the words mean. Teacher present a blank word 

web with flustered have students use their dictionary to identify the meaning and then 

locate other synonym for the word.  

 

 

Conclusion 

Have children write two things they learnt about Roman numerals  

 

Extended Activity:  

Students write a letter telling their friends about what they learnt about roman numerals 

and synonyms 

 

 

Lesson Evaluation:  
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Upper Division Lesson 

Plans 
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Class: Std.4 

Subject: Math 

Topic: Data / Industries 

Subtopic: Finding the median/primary industries 

23.1 Locate on a map, the main primary industries in Belize, for 

example, fishing, shrimp, citrus, banana, sugar, cacao and rice 

production, and quarrying and oil extraction. 

11.19 Determine the median for a given sets of data with 

either an even or an odd number of elements. 

Time: 60 minutes 

Materials: set of numbers, pictures of industries in Belize, picture with products activity 

sheet 

Linkages: 

 Language Arts (Reading, Writing, Speaking, Listening and Viewing) 

Social Studies (Industries in Belize) 

 

PK: Students have added a set of numbers before but may not know that the middle is 

called the median.   

Concepts: 

The median is the middle number in an ascending or descending 

Step 1) Order the numbers in the set from smallest to largest. 

Step 2) Find the middle number. 

- If there is an odd number of values in the set, then the median is the middle value. - If 

there is an even number of values in the set, then the median is the average of the two 

middle values. 

Example: Find the median of the set {2,5,8,11,16,21,30}. 

There are 7 numbers in the set, and they are arranged in ascending order.  The middle 

number (the 4 th one in the list) is 11.  So, the median is11. 

 

Primary Industry 

Agriculture is one of the primary industries in Belize. The main crops are sugar 

cane, bananas, citrus and corn.  

Examples of other primary industries are fishing, shrimp, banana, cacao 

and rice  

 

  

Objectives: With the use of a sample set of numbers, students will be able to  

             identify the odd or even numbers in a given set (Cognitive – Understanding) [2] 

              manipulate a set of numbers to identify the median (Cognitive-Applying) l3] 



143 

 

                 find the median with sets of a farmer produce (Cognitive-Analysis) [4] 

 

References:  

 

https://www.commoncoresheets.com/SpecificLink.php?Path=Math/Median,%20Mode,

%20Range/Finding%20Median 

https://www.math-salamanders.com/median-worksheets.html 

                   

Wells, D. The Penguin Dictionary of Curious and Interesting Numbers. Middlesex, 

England: Penguin Books, pp. 60 and 79, 1986. 

 

Skills:  

List industries in Belize 

Add set of numbers  

Find the mean of a set of numbers   

 

Attitudes: 

Appreciate the various industries  

Respect the work of farmers  

 

Introduction  

Teacher uses a scenario with seven children. Have the students count the children orally 

Teacher asks who is first, who is in the middle and who is at the end?  Teacher asks 

several students who is in the middle. 

 Development 

Teachers explains that they will learn to identify the middle number in a set of numbers. 

Teacher places a set of numbers and ask children to identify the numbers as odd and 

even.  Have the students take turn to give the odd and even numbers.  

On a flip chart and using the she will demonstrate to the children to put the numbers in 

ascending (rom smallest to biggest), then she will demonstrate and explain that they will 

look at the middle number to find the median. Put students in triad and teacher 

demonstrates again as how to find the median.  

Teacher demonstrates several examples. Teacher monitors that students are following 

each step with her. Give students individual practice to find the median. 

Brain storm students on products of Belize. Explain to students that agriculture is the 

primary industry of Belize.  

Cultural Relevance: Have students list some primary products in their community.  

Teacher assists with other products. Present a bar graph with a farmer’s produce. Have 

students identify the products and the quantity in pounds. For example, 20 lbs. of sugar, 

10 lbs. of rice, 40 lbs. of corn, 60 lbs. of fish and 15 lbs. of shrimp.  

https://www.math-salamanders.com/median-worksheets.html
https://www.amazon.com/exec/obidos/ASIN/0140080295/ref=nosim/ericstreasuretro
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Closure: Review steps to find median. Have students find the median of the farmers 

produce.  

Conclusion 

Students discuss together how to identify the median of a number, then share with each 

other  

some primary industries locate in Belize. 

Extended Activity: Give students practice to identify the median 

 

 

 

 

Lesson Evaluations: 
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Class: Std.4 

Subject: Social Studies 

Topic:  Primary Industries/Non-fiction Text 

Subtopics: Location of primary industries/Important details 

Learning Outcome: 

23.1 Locate on a map, the main primary industries in Belize, for 

example, fishing, shrimp, citrus, banana, sugar, cacao and rice 

production, and quarrying and oil extraction. 

31.6 Determine the most important ideas or themes in a non-fiction text. 

 

Time: 75 mins 

Materials: Hand-out with industries of Belize, activities with industries with puzzle, 

map of Belize with industries 

Linkages:  

Language Arts (Listening, Viewing, Speaking, Reading, Writing) 

Previous Knowledge: Students have shopped for products before but may not know that 

the products are call primary industries and that they have specific location they come 

from.                                                                                          

Concepts: 

To find the important ideas in a non-fiction, the reader must read for meaning, while 

reading the students must think about and discuss how the information relates to 

the main idea of the text. 

In a nonfiction texts, students determine the main facts, details, and vocabulary about a 

topic by noticing text features such as headings illustrations, graphs, bold words and 

photographs 

 

Primary Industries 

Agriculture is the # 1 industry in Belize, the main crops are sugar 

cane, bananas, citrus and corn. These industries are located all over the country of Belize 

Example: 
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Sugar cane/ Orange Walk 

Bananas/ Stann Creek  

Citrus /Stann Creek 

Rice / Punta Gorda 

 

 Objectives: With the use of a map of Belize and a hand out students will be able to 

           -Extract list of primary products of Belize (Cognitive- Analyzing) [4] 

           -Locate place where products are manufactured (Cognitive – Evaluating) [5] 

           -Assemble specific puzzle with products of Belize (Cognitive- Applying) [3] 

 

References: https://www.readingrockets.org/article/guiding-students-through-

expository-text-text-feature-walks 

The Environment of Belize – Cubola Productions  

 Skills 

Observe plants 

Discuss where plants are manufactured 

Assemble puzzle 

 

Attitudes: 

Value the market place 

Positivity towards vendors 

 

Introduction 

Children observe a short video of people selling at the market, teacher ask questions 

such as: Would you sell at the Market? How do you thing the farmers get these 

products? Do you think the planting of the products take long or short time? Do you 

know what these products are called? 

Development 

Present a hand out with products of Belize have students listen while teacher reads the 

content, teacher instruct students to extract information such as what was the main idea 

of the hand out. Teacher explains how to find the main idea of the information. 

https://www.readingrockets.org/article/guiding-students-through-expository-text-text-feature-walks
https://www.readingrockets.org/article/guiding-students-through-expository-text-text-feature-walks
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Teacher explains that the products mention are some of the primary products of Belize. 

Have several students several product of Belize. Teacher assist and explains how most of 

the products listed are exported. 

Have student’s pair share to discuss products of Belize and their location on a map of 

Belize.  

Teacher explains that these products come from all parts of the country. Have students 

locate the banana industry and the district. Teacher identifies another product and walks 

around to see if students have located the districts. Have students identify more products 

and their district.  

Cultural Relevance: Have students present products seen in their community. Students 

observe map of Belize to identify where similar products are located.  Have students 

assemble puzzle with other products then identify the product and their location. 

 

Closure: Students discuss the importance of industries in Belize.  

Conclusion 

Have students review about primary product and how to extracting important 

information from text through questioning. Teacher will use toss the ball and after a 

student answers the student toss the ball to another student. 

 

Extended Activity 

Students will create a booklet with primary products then pick a favourite product and 

write how it has impacted him/her. 

       

Lesson Evaluation:             
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Class: Std.4 

Subject: Science 

Topic:   Industries/ Plant Diversity 

Subtopics: The production of cacao / Human Impact 

Learning Outcomes 

7.4 Discuss how various human activities can impact plant diversity in 

Belize and suggest possible solutions to mitigate the impact 

23.1 Locate on a map, the main primary industries in Belize, for 

example, fishing, shrimp, citrus, banana, sugar, cacao and rice 

production, quarrying and oil extraction. 

 

Time: 70 mins 

Materials:  hand out, pictures of cacao plant, pictures of fire, land clearing and selling 

national tree 

Linkages: Social studies (Location) 

                 Language Arts (Listening and viewing, writing, speaking, reading) 

Previous Knowledge: Students have seen many plants but may not know the people can 

impact plants negatively 

Concepts: 

Cacao a small tropical American evergreen tree cultivated for its seeds. It is a source of 

cocoa, chocolate, etc. The tree that bears cacao seeds, which are contained in large, oval 

pods that grow on the trunk. 

Cacao is grown mostly in the shade of large trees on small plots by small farmers rather 

than on huge plantations. The raw chocolate bean is called cacao, it grows mainly in the 

south. It is not really a bean at all but the seed of a tree that is also call a cacao tree. It 

grows in a pod, which is a fruit with the seeds inside. 

Cacao is a well-adapted agro-forestry plantation crop grown in hot, rainy climates.  A 

grove of cacao trees will produce 50 to 60 pods per tree per year for 25 to 30 years. In 

cultivating cacao, plants are first grown from seeds or cuttings and then transplanted. 

Other tree crops such as banana, palm, or rubber are often planted with the cacao to 

provide shade and wind protection for the young trees. Floral buds are removed from the 

trees until they are five years old. Belize has a long history of cacao production. Some 

experts say Belize is the “Cradle of Chocolate”, meaning it was first used here. 

Hershey, the largest chocolate producer in the world, had their main cacao farm here. It 

was located along the Hummingbird Highway south of the City of Belmopan. They 

produced cocoa and did some of the processing here. They also bought from local 

growers and guaranteed a good price so many local farmers invested in cacao trees and 

sold to them. 
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Humans’ impact on plants 

Humans are now responsible for causing changes in the environment that hurt animals 

and plant species. All of these activities take resources and habitats away 

from plants and animals. Human activity often changes or destroys the habitats 

that plants and animals need to survive. Because human populations are growing so fast 

animals and plants are disappearing. 

 

Human impact on plants 

-fire,  

-selling and cutting down of plants 

-  care 

-human predators 

-land clearing 

-deforestation 

-tourism 

 
 

Objectives: With the use of research on cacao and a hand-out student will be able to  

  Explain how the cacao plant is grown (Cognitive-Understanding) [2] 

  Observe and discuss negative and positive impacts of plants (Cognitive-Understanding) 

[2] 

  Identify at least four human impacts that affect plants (Cognitive-Understanding) [2] 

References: https://www.azolifesciences.com/article/Effect-of-Human-Activity-on-

Plant-Biodiversity.aspx 

The Environment of Belize Our Life Support System Cubola Production  

 

Skills: 

-Discuss about plants 

-Visit station with pictures  

-Write about a negative impact 

 

Attitudes:  

-Love plants 

-Appreciate the use of the Cacao plant 

 

 

https://www.azolifesciences.com/article/Effect-of-Human-Activity-on-Plant-Biodiversity.aspx
https://www.azolifesciences.com/article/Effect-of-Human-Activity-on-Plant-Biodiversity.aspx
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Introduction 

Have students bring a plant to school. Have them discuss where they got their plant 

from? Have students tell whether they have or their parents have a plant at home. Ask 

them whether they have plants at school and how they care for plants.  

 

Development 

Teacher present a cacao plant and have students identify it; teacher assist the students 

since the   plant is a strange one for students.  Teacher presents a hand-out with the 

cacao plant and have students read and discuss about the plant then have round robin for 

students to discuss the information.  Have volunteers share with the class what the learnt 

about the cacao plant.  

 

Cultural Relevance: Teacher asks the students if plants would grow if it was not care 

for. Students discuss plants in their environment and describe how they are cared for. 

Teacher explains to students that they will visit stations with pictures of plant and that 

they will take turn to visit stations sequentially in groups.  Station 1- pictures with plant 

and fire, stations 2- pictures with land being cut down, Station 3- peopling stealing 

plants and station 4-pictures with fire in the forest. Teacher will allocate a time for 

students to visit and discuss in their group about the picture. As a group, students will 

discuss what the pictures were depicting.  

 

Teacher leads a discussion by asking students what they learnt at the stations and 

whether their observation were negative or positive impacts. Teacher further discusses 

other negative impact of human on plants. 

 

Explains about the major impacts that affects plants eg, fire, selling and cutting down of 

plants 

human predators and tourism. Have students discuss how their parents care for their 

plants.  

 

Teacher presents a chart for students to read the positive and negative impact on plants.  

Closure: Have students identify four negative impacts of plants and have them choose 

one and write how it affects plants negatively. 

 

Conclusion 

Students pair share to a partner retell what is a cacao plant and negative impacts that can 

affect plants 

Extended Activity 

Students create a collage of pictures that negative impacts that affect plants and place it 

on school bulletin board. 

 

Lesson Evaluation: 
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Class: Std. 4 

Subject: Mathematics  

Time: 60 mins 

Topics: Data Handling and Probability/Managing Resources  

Sub-topics: Bar graph/Imports and Exports 

Materials: flashcards, tape, video clip, activity sheets, realia, pens, laptop, speakers 

References: https://www.youtube.com/watch?v=J2DKgCf353k 

Wells, D. The Penguin Dictionary of Curious and Interesting Numbers. Middlesex, 

England: Penguin Books, pp. 60 and 79, 1986. 

 

Previous Knowledge: Students can list a few things that are imported by Belize 

Learning Outcomes:  

18.13 Represent data using a variety of graphical forms. 

22.1 Apply the terms trade, exports and imports when describing economic activity. 

 

Objectives: After having a scavenger hunt, students will be able to: 

1. Define trade, import and export (Cognitive-Understanding) [2] 

2. Construct bar graphs using data on imports and exports in pairs (Psychomotor) 

3. Solve Problem Solving problems from board game (Cognitive-Analyzing) [4] 

 

Concepts: 

International trade is the exchange of goods and services among countries. 

Exports are the goods and services produced in one country and purchased by residents 

of another country. It can be shipped, sent by email, or carried in personal luggage on a 

plane. If it is produced domestically and sold to someone in a foreign country, it is an 

export. 

Imports are the goods and services bought by a country's residents that are produced in a 

foreign country. 

Information can be represented in various forms, a bar graph can be used to represent 

information 

https://www.youtube.com/watch?v=J2DKgCf353k
https://www.amazon.com/exec/obidos/ASIN/0140080295/ref=nosim/ericstreasuretro
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Skills: 

Define terms related to trade  

Construct bar graphs 

Respond to questions 

 

Attitudes: 

Appreciate the work of factory workers  

Respect classmates 

 

Linkages: 

Social Studies (Imports/Exports) 

Language Arts (Comprehension skills) 

 

Introduction: 

Have students participate in a scavenger hunt. Have students hunt around the class to 

look for four (4) flashcards that contain the terms trade, import, export and the definition 

of trade.  The students that find the cards will go to the front of the class and post the 

cards on the whiteboard.    

 

Development: 

Provide students with three stations: station 1: Imports, station 2: Exports and station 3: 

Bar graphs.  Each station will be color coded using the colors yellow, blue and orange. 

Have each student pick a colored paper from a bag and that determines which station 

they will work.   

Station 1: Imports –there will be a display of products such as corned beef, downy fabric 

softener, Samsung cellphone, watch and Victoria Secret lotion.  

 Have students read the definition of imports from an activity sheet in the station. Then 

have students look at the labels of each item and find the country where those items were 

made.  Have students write the names of those countries on the activity sheet.   

Station 2: Exports- there will be a display of bananas, oranges, sugar, Marie Sharp 

pepper and pictures of lobster, and shrimp. Have students read the definition of export 

from the activity sheet.  
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Have students look at the label from the Marie Sharp pepper and find the country where 

it was made. Then have students record their answer on the activity sheet.  

Station 3: Bar graphs- the station will have a laptop and speaker. Students will watch a 

two minutes video showing how a bar graph is constructed. Provide students with data 

on revenues made from imports and exports of Belize for the past five years.  Have 

students work in pairs and construct a bar graph using the information sheet.   

Students will stay in each station for about 5-8 minutes. After the allotted time, the 

teacher will blow a whistle and that indicates that students should move to the other 

station. Students will visit all three stations. After students have visited the three stations, 

the teacher will explain the activities from each station. The teacher will provide further 

explanations or clarifications if necessary. 

Cultural Relevance and Closure: Teacher guides students to discuss which products in 

their environment can be prepared for sale within and outside Belize. Discuss how this 

can benefit the community and ways of life of people.  

Conclusion: 

In small groups, provide students with a problem-solving game where they will play the 

game that contains a bar graph.  Students will take turns to throw the die and move their 

token the number of spaces that they threw. If a student lands on the block that says 

draw card then that student will pick a card and answer the question.  The first player to 

reach the finish block will be declared the winner.  

 

Extended Activity:  

Have students create a booklet that provides information about the construction of bar 

graphs. The booklet should contain pictures and the important information that is needed 

to create bar graphs.  

 

Lesson Evaluation: 
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Class: Std. V 

Subject: Language Arts 

Time: 75 mins 

Topics:   Tourism / Letter Writing  

Sub-topics: Tourists attraction/ Letter Writing /Friendly Letter 

Learning Outcomes:  

36.14 write a well-developed letter to a friend that uses a range of interesting vocabulary 

and stylistic devices    

43.8 Use commas in dates, greetings and closings of letters and social notes and to set 

off geographical names in addresses.  

18.3 Identify a major tourism activity or destination in each of Belize's six districts. 

Materials: laptop, projector, speaker, information sheet, sample friendly letter, writing 

prompts, writing pad, marker  

References: Hand-out/Information sheet, 

https://www.pinterest.com/pin/448671181599402602/ 

Living Together Book 4  

Previous Knowledge: Students can list the parts of a friendly letter. 

Objectives: After observing a friendly letter, students will be able to: 

1. List and explain the parts of a friendly letter (Cognitive-Understanding) [2] 

2. Use writing prompts to write a friendly letter (Cognitive-Applying) [3] 

3. Identify at least four tourist attraction in Belize (Cognitive-Understanding) [2] 

 

Concepts 

 

https://www.pinterest.com/pin/448671181599402602/
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Tourist attraction 

Tourists visit our country mainly for the attraction the country offers. Some main sites 

the tourist may visit are the cayes, archaeological, Maya ruin, waterfall etc. 

 

Skills: 

Observe a video clip 

Explain the parts of a friendly letter 

Write a friendly letter  

 

Attitudes: 

Respect the perspectives of classmates  

Appreciate the natural resources of Belize  

 

Linkages: 

Social Studies (Tourism) 

Language Arts (Comprehension Skills) 

Introduction: 

Provide students with a video clip that shows a song about the parts of the friendly letter. 

Have students work in pairs to fill out the meaning for each part of the friendly letter.   

 

Development: 

Teacher models and present the descriptions of the parts of the friendly letter on a 

sentence strip and labels of the parts of the friendly letter. Teacher ask volunteers to go 

to the board to identify and the label of the parts of the friendly letter to its correct 

description.   
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Provide students with a sample of a friendly letter. Have students observe the sample 

letter and share their observations. Have students get in small groups to write pointers of 

the components of friendly letter. Teacher walks around to monitor students on the steps 

of the friend letter. 

Explain to students that they will be writing a friendly letter about tourist attraction.  

Cultural Relevance: Show some pictures different locations in the community. Ask 

how many students have visited places shown in the pictures and what are the pictures? 

Ask students to list other places in Belize that they have visited. In their same groups’ 

students work with a partner to write a friendly letter to a friend sharing some of Belize’s 

tourist attractions.  

After completion teacher selects students’ names from the name box, to have them read 

their friendly letters to the class. 

Closure: Students review parts of a letter and describe how communicating about our 

country can help to promote it.   

Conclusion: 

Provide students with various writing prompts of which they will choose one and 

compose a friendly letter. Students will write their friendly letters on a writing pad. Have 

students exchange their friendly letters to another classmate then read each other’s letter.   

 

Extended Activity:  

Have students write a friendly letter to a friend telling them how they spent their 

Christmas holidays.  

 

Lesson Evaluation: 
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Class: Std.V 

Subject: Social Studies 

Time: 70 mins  

Topics: Tourism / Answer question 

Sub-topics: Promoting Belize as a tourist destination /interpretive response 

Materials: laptop, projector, colored typing sheets, markers, mic, passports, 

questionnaire, colored pieces of paper (grouping) 

References: https://www.travelbelize.org/facts-about-belize 

                Living Together Book 4 Cubola Production 

Previous Knowledge: Students can identify some tourist attractions 

Learning Outcomes: 

 8:15 Answer questions that require interpretation by 

providing opinions supported by explanations. 

23.4 Design an advertisement in the form of a brochure, poster web page or role-play to 

promote Belize as a tourist attraction 

Objectives: After viewing a slideshow presentation, students will be able to: 

1. Give the definition of a tourist (Cognitive-Remembering ([1] 

2. State tourist attractions that Belize has to offer (Cognitive-Understanding) [2] 

3. Create a brochure that promotes Belize as a tourist destination (Cognitive-

Creating) [6] 

 

Concepts: 

What is Tourist? 

1. Is anyone who travels to places other than the one in which is his habitual residence, 

outside of their everyday environment, for a period of at least one night but not more 

than one year and whose usual purpose is different from the exercise of any remunerated 

activity in the place to which he goes.  

2. Someone who travels for pleasure, recreation, and exchange of culture.   

   Tourist visits a country mainly because of its attractions. Some tourist attractions are  

Lamanai     Mountain Pine Ridge   Blue Hole    Altun Tunichil Muknal 

 

https://www.travelbelize.org/facts-about-belize
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Interpretive Question and responses: 

An interpretive question has an answer that can be supported with evidence. Sometimes 

people may answer differently, but the question could still be right as long as evidence 

supports the question. Examples: Why doesn’t Cinderella’s stepfamily want her to attend 

the ball? 

A brochure is A brochure is an informative paper document (often also used for 

advertising) that can be folded into a template, pamphlet, or leaflet. It is usually folded 

and only includes summary information that is promotional in character. 

 

Skills:  

Define a tourist 

State tourist attractions in Belize  

Create brochure  

 

Attitudes: 

Appreciate Belize’s natural resources 

Respect tourists of different origin  

 

Linkages: 

Language Arts (Comprehension Skills) 

Expressive Arts (Sketching)  
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Introduction: 

Provide students with a slideshow that shows various tourist attractions in Belize. Have 

students choose a colored paper, which will determine which group they will work with. 

Students will play a guessing game where they will work with their group members to 

come up with the correct names of the tourist sites. These tourist sites will be shown on a 

slideshow. Each correct answer will be awarded 10 points.  

 

Development: 

Have students think about the question eg. Who is a tourist? Why do you think tourist 

comes to our country?  Then have students choose a partner and discuss the question. 

Teacher will have a box that contains students’ names and from that box the teacher will 

select names to give a response to the question. Teacher explains about interpretive 

questions and responses and demonstrates more interpretive questions and responses. 

Have students ask a partner an interpretive question 

Teacher ask student the question “Why do tourist come to our country?” Listen to 

several students’ responses. Teacher presents pictures of tourist attractions in Belize. 

Have the students identify some of the attractions and others.    

Have students choose a colored paper from a bag so that they can be placed in small 

groups of fours. Provide each group with a package that contains a game called ‘Around 

the world.’   

One person will be chosen as a reporter while the three persons will be tourists. There 

will be various passports from countries around the world. Students will choose a 

passport and will assume the accent of that country. For example, if a student selects a 

British passport then he or she will talk with a British accent.   

 

The reporter will have a questionnaire and a microphone that he or she will utilize to ask 

the tourists questions. The questions will pertain to Belize’s tourist attractions and 

favorite places in Belize.  

Cultural Relevance and Closure: Ask students to identify places in their community 

that can serve as tourist attraction. Describe pros and cons of having tourist visit a 

community.  

Conclusion: 

Provide students with colored typing sheets, markers, and rulers. Have students create 

brochures that contain tourist attractions in Belize.  Have students post their brochures 

around the classroom and have students  
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Extended Activity:  

Have students create a game that shows the various tourist attractions in Belize.  

 

 

Lesson Evaluation:  
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Class: Std. 5 

Subject: Social Studies  

Time: 70 mins  

Topics: Culture and Language in Belize/Comprehension 

Sub-topics: Meaning of the national anthem/Summarizing  

Materials: poster with national anthem, activity sheet for unknown words and 

meanings, summary graphic organizer, slideshow, board game, speakers, projector, 

laptop,  

References: 

https://www.oas.org/sap/peacefund/VirtualLibrary/NationalAnthems/BELIZE.pdf 

Living Together Book 4 (Cubola Production)  

Previous Knowledge: Students can sing the National Anthem of Belize 

Learning Outcomes: 

31.1 Discuss the meaning of the national anthem, national flag and national symbols and 

what they communicate about Belize. 

32.10 Summarize in one sentence the main idea of a page of non-fiction text. 

Objectives: After singing and discussing the Belizean national anthem, students will be 

able to: 

1. Determine the main idea of each verse of the national anthem (Cognitive-

Understanding) [2] 

2. Supply the correct words of the national anthem (Cognitive-Undestanding0[2] 

3. Summarize the national anthem in one sentence (Cognitive-Creating) [6] 

 

 

 

 

 

 

 

 

 

 

 

https://www.oas.org/sap/peacefund/VirtualLibrary/NationalAnthems/BELIZE.pdf
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Concepts: 

 

                 

Summarizing teaches students how to discern the most important ideas in a text, how to 

ignore irrelevant information, and how to integrate the central ideas in a meaningful 

way. 

Why use summarizing? 

 It helps students learn to determine essential ideas and consolidate important details that 

support them. 

 It enables students to focus on key words and phrases of an assigned text that are worth 

noting and remembering. 

 It teaches students how to take a large selection of text and reduce it to the main points 

for more concise understanding. 
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Skills: 

Sing the anthem accurately 

Supply missing words for the anthem  

Summarize the anthem 

 

Attitudes: 

Respect for the Belizean National Anthem 

Value the history of Belize 

 

Linkages: 

Language Arts (Summarization) 



164 

 

Social Studies (Patriotism)  

 

Introduction: 

Invite students to stand and play an audio of the Belizean national anthem. Have students 

sing along with the audio to show their patriotism and love for Belize. Reinforce how to 

stand as the anthem is played.  

 

Development: 

Provide a poster with the national anthem that contains underlined words. Elicit from 

students if they knew those words from the anthem. 

Have students choose a partner then have them use a dictionary to find the meaning of 

those underlined words. Provide students with an activity sheet for them to record the 

underlined words and their meanings. Have students play a race to see who finishes first 

with the meanings. Teacher asks volunteers to share their definitions and provides 

further explanations of those meanings.  

Provide students with colored paletas sticks that will be used for grouping. The color of 

the paletas stick determines which group students will be placed.  Each group will be 

tasked to read a verse of the Belizean national anthem. Have a volunteer from each 

group recite the verse then have students think about the main idea. Have students share 

in their groups so that they can determine the main idea of the verse.  

Provide students with a slideshow that contains the steps for summarization. Provide 

students with a graphic organizer for them to summarize the verse in their small groups. 

Have each group make presentations of their summaries to the class.  

After viewing the summaries, have students think about the meaning of the national 

anthem. Then have them write what they think is the meaning of the national anthem on 

a typing sheet. Have them share their work with a partner. Teacher discusses the 

meaning of the national anthem with students.  

Cultural Relevance: Students state anthem used in the homeland of their ancestors. 

Discuss the importance of an anthem to a country and the need to respect all anthems. 

Closure: Students take turns reviewing the importance of respecting the national 

anthem.  

Conclusion: 

In pairs, provide students with board game called, “Do you know your anthem?” 

Students will work in groups of threes; the game will have two players and one 

timekeeper.  The two players will compete against each other to fill in the correct 

missing words from the national anthem.  The timekeeper will keep track of the time to 

see who finishes first. That person will be declared the winner.  
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Extended Activity:  

Have students write a friendly letter to a friend or relative telling him or her what they 

learnt about the national anthem of Belize. 

 

Lesson Evaluation:  
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Class: Std. 6 

Subject: Language Arts 

Time: 75 mins 

Topics: Writing/Weather and Climate 

Sub-topics: Narrative Writing/Impacts of a severe weather event on Belize  

Materials: story map, hand out, writing prompts, writing pads, markers,  

References: https://www.education.com/worksheet/article/sort-the-story-elements/ 

Living Together Book 4 Cubola Production  

Previous Knowledge: Students can write stories but cannot give detailed information 

about characters. 

Learning Outcomes:  

34.23 when writing stories, include detailed descriptions of settings and characters.  

16.2 Describe the impact of a severe weather event that occurred in Belize or another 

country. 

Objectives:  After listening and viewing an audio clip of the story, “Anansi and the pot 

of beans,” students will be able to: 

1. Write a description of a setting (Cognitive-Applying) [3] 

2. Compose a character sketch (Cognitive – Creating) [6] 

3. Complete a story map graphic organizer (Cognitive – Creating) [6] 

4. Discuss the impacts of a hurricane Hattie that made landfall in Belize (Cognitive-

Understanding) [2} 

Concepts: A story map is a strategy that uses a graphic organizer to help students learn 

the elements of a book or story. By identifying story characters, plot, setting, problem 

and solution, students read carefully to learn the details.  

 

https://www.education.com/worksheet/article/sort-the-story-elements/
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Why use story maps?                               

They improve students' comprehension 

They provide students with a framework for identifying the elements of a story. 

They help students of varying abilities organize information and ideas efficiently.      

Hurricane Impact 

Hurricane Hattie struck Belize on October 31, 1961, killing more than 400 people and 

leaving thousands homeless. Almost half of Belize City was demolished by the storm. 

The storm that would become Hattie had formed two weeks earlier in the Atlantic Ocean 

and then moved slowly west toward Central America. When it reached the coast of 

Belize, known at the time as British Honduras, it was a Category 4 hurricane with 

sustained winds of 140 miles per hour and gusts reaching 180 mph. It was the strongest 

storm to hit Belize to date. With accurate weather predictions still in their infancy, an 

attempted evacuation was only partially successful. The barrier islands of Turneffe and 

Caye Caulker were totally submerged by the storm surge. Hattie then brought a 12-foot 

surge to the mainland, flattening all buildings near the shore. Stann Creek, a small 

fishing village on the coast near Belize City, was completely destroyed. Following the 

hurricane, a village was built on the outskirts of Belize City and named Hattieville. 

Due to the devastation of Hattie, the government chose to construct the new capital city 

50 miles inland on high ground and safe from tidal waves. Because of the severity of the 

hurricane, the name “Hattie” was retired and will never be used as the name of an 

Atlantic hurricane again 
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Skills: 

Write a description of a setting 

Compose a character sketch 

Discuss the impacts of hurricane Hattie 

 

Attitudes: 

Appreciate our natural resources  

Value one’s life 

Cooperate with each other  

 

Linkages: 

Social Studies (Weather and Climate) 

Language Arts (Writing, Speaking, Listening and Viewing, Reading) 

 

Introduction: 

Teacher shows a video clip of the short story called, “Anansi and the pot of beans.”  

Elicit from students which elements can be identified from the story. 

Development: 

Ask students to look under their desk for a flashcard.  Two students should find 

flashcards with the terms settings and characters. Have those two students go to the front 

of the class and elicit from them what they know about those terms.  Teacher will 

provide further explanations of settings and characters. Settings refer to the place where 

the story takes place. It can also refer to the time that the story took place and the 

weather conditions for example, rainy, sunny, and cloudy. A story normally has a main 

character and other minor characters. The main character must be fully developed by 

stating how the character thinks, what he/she sees, behaves, speaks and his/her goals. 

Refer back to the Anansi story, then call the names of students from the names box to 

list the names of the characters. Also have them provide the character traits of the main 
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character Anansi. For example, was the character Anansi clever or shy? Was he 

intelligent, grumpy or friendly? Teacher will provide a handout that contains various 

character traits.   

Show students a slideshow that contains pictures that shows the devastation that was 

caused by hurricane Hattie. Have students work in pairs and then have them think about 

the impacts of that hurricane.   

Cultural Relevance: Then have students discuss how a weather condition affected their 

community.  

Provide students with the topic, “The Hurricane.”  Have students work individually to 

fill out the story map graphic organizer. Students will plan their stories by stating the 

names of the characters, describing the setting, the problem and the solution to the 

problem.  

Have students compose a character sketch to fully develop their main character. Students 

need to bring out the traits of characters through their actions, words and body language.  

Have students work in pairs to write the setting of their story describing all the elements 

that a setting entails. 

Closure: Have students use the story map and character sketch to write their story on the 

topic, “The Hurricane.” Students discuss their story maps. 

Conclusion: 

Provide students with a writing activity that contains various writing prompts, writing 

pads and markers.  Have students choose one of the writing prompts and write a story 

based on that prompt. 

 

Extended Activity:  

Have students exchange their stories with each other and analyze those stories using a 

story-writing checklist.  

 

Lesson Evaluation: 
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Class: Std.VI 

Subject: Social Studies 

Time: 70 mins 

Topics: Ethnic Groups /LA-Comprehension 

Sub-topics: Music and Dance of the Mestizo and the Garinagu /Compare and Contrast 

Materials: laptop, projector, speakers, information sheet, venn diagram graphic 

organizer, ball, bristol board, colored paletas sticks, markers, tape  

References: Different Faces of Belize, https://mybeautifulbelize.com/baile-de-la-

cabeza-del-cochino-hogs-head-dance/, 

 https://www.islandexpeditions.com/belize-vacations-blog/jankunu-and-

charikanari-celebrating-holidays-dangriga-belize 

Living Together Book 4 Cubola Production 

Previous Knowledge: Students can identify the features of the Mestizo and Garinagu   

Learning Outcomes:  

31.4 Compare and contrast the cultural practices of various ethnic groups in relation to 

one or more of the following: music, dance, art, food, or clothing. 

33.16 Compare and contrast language use across a variety of fiction and non-fiction 

texts. 

Objectives: After viewing a video clip, students will be able to: 

1. list the names of the musical instruments of the Mestizo and the Garinagu (Cogntive-

remembering) [1]  

2. orally present a poster that contains the names and descriptions of the dances of the 

Mestizo and the Garinagu (Cognitive-Creating) [6] 

3. use a Venn diagram to compare and contrast the dances and music of the Mestizo and 

the Garinagu  (Cogntive-Evaluatng)[5] 

 

Concepts:  

Music is a very important part of Garifuna culture. Traditional Garifuna music is defined 

by the use of percussion instruments and drums, specifically the beats of Primero (tenor) 

and Segunda (bass) drums.  It is often accompanied by shakas (maracas) and singing. 

Another well-known genre of Garifuna music is Punta and a contemporary version of 

punta known as punta rock, a mix of traditional drumming, heavy bass, turtle shells, 

electric guitar, and enthusiastic lyrics. 

Along with music, dance is also an important part of the Garifuna culture. One of the 

most well-known traditional Garifuna dances is the Jankunu Dance which is performed 

over the Christmas holidays. The costumes consist of dark colored pants, white shirts 

https://mybeautifulbelize.com/baile-de-la-cabeza-del-cochino-hogs-head-dance/
https://mybeautifulbelize.com/baile-de-la-cabeza-del-cochino-hogs-head-dance/
https://www.islandexpeditions.com/belize-vacations-blog/jankunu-and-charikanari-celebrating-holidays-dangriga-belize
https://www.islandexpeditions.com/belize-vacations-blog/jankunu-and-charikanari-celebrating-holidays-dangriga-belize
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with cross ribbons, pink masks and African style wrap headdress. The dancers wear 

leggings with bands of hundreds of small seashells.  The Jankunu is one of the few 

dances where the Primero (lead) drummer follows the dancer’s movements, and not the 

dancer dancing to the beat of the drum. This is against all normal dance practice where 

the dancer follows the tempo of the music.  The dance is fast paced, fun and entertaining 

to watch. The other dance that you can expect to see over the Christmas and New Year 

holiday is the Charikanari.   This masked dance is a dramatization of a hunting scene 

where a "hunter man" is looking for the "Two Foot Cow".  The dancers wear cowhead 

attire with real horns worn over a head wrap and a wire screen mask.  

 

Cultural Relevance: Music comes 

basically from the marimba, but they also 

serenade with the guitar. Dances 

performed at village fiestas include the 

Mestizada, the Hog-Head, Zapateados, 

Jarana, Cuadriz, and Paso Doble. Mestizo 

regard fiestas as a means of celebration, 

as well as to promote social bonding and 

cultural identity. 

The head of the hog is usually bought at 

the farmers market, then cleaned and 

seasoned to taste. It is then wrapped in plantain leaves and secured with the veins of 

plantain stems. The hogs head is placed in a large cast iron pot known as “el caldero” 

and placed over a fire hearth. Some people have adapted to the modern ways of baking 

in an oven with all the traditional fixings, but to ensure the consistency that has been 

passed on from one generation to another, the best way is still via the fire hearth. Once 

the head is cooked, it is removed from the pot and the plantain leaves are taken off. The 

head is then roasted over the fire for half an hour to ensure that the brains are cooked 

properly. The head of the hog is usually bought at the farmers market, then cleaned and 

seasoned to taste. It is then wrapped in plantain leaves and secured with the veins of 

plantain stems. The hogs head is placed in a large cast iron pot known as “el caldero” 

and placed over a fire hearth. Some people have adapted to the modern ways of baking 

in an oven with all the traditional fixings, but to ensure the consistency that has been 

passed on from one generation to another, the best way is still via the fire hearth. Once 

the head is cooked, it is removed from the pot and the plantain leaves are taken off. The 

head is then roasted over the fire for half an hour to ensure that the brains are cooked 

properly. 
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Compare and contrast means to note what is similar and different about (two or more 

things) Example: compare and contrast two mestizo children 

 A venn diagram can be used to compare and contrast things. 

 

Skills: 

List the musical instruments of the Mestizo and Garinagu  

Compare and contrast the dances of the Mestizo and Garinagu  

Present venn diagram to the class 

 

Attitudes: 

Show respect for the cultures of the Mestizo and the Garinagu 

Appreciate the various ethnic groups of Belize 

 

Linkages: 

Language Arts Comprehension (Compare and contrast) 

Physical Education (catching) 

 

Introduction: 

Have students view a video clip that shows the various dances of the Mestizo and the 

Garinagu. Have students fill out a KWL chart stating what they know and want to know 

about the dances of both the Mestizo and the Garinagu.  

 

 

 

Development:  

Have students form a circle then provide them with a ball. First demonstrate position of 

hangs when catching a ball. Illustrates skills for throwing and catching.  Students sing 



173 

 

pass the ball song and when the ball stops, that student needs to give the name of a 

musical instrument that they observed in the video.  

Provide students with the names of other musical instruments that were not mentioned 

by the students.  

 Have students read an information sheet that contains the names and descriptions of the 

dances of the Mestizo and the Garinagu. Provide students with colored sticks for them to 

work in groups based on the color of the stick that they chose.  

Cultural Relevance: In small groups, have students read the information then have them 

discuss their findings. Provide each group with a venn diagram graphic organizer for 

them to compare and contrast the dances of the Mestizo and Garinagu. Students will 

examine the information sheet and find similarities and differences of the dances for the 

Mestizo and the Garinagu.  

Closure: Have each group draw their venn diagrams on a sheet of bristol board. Have 

each group present their posters to the class and discuss their findings.  

Conclusion: 

Have students work in small groups and create a game. Have one person from each 

group read the instructions. Have students compare and contrast the dances and music of 

the Mestizo and Garinagu using a t-chart from the game.   

 

Extended Activity:  

Have students write a letter to a friend or relative telling him or her what they learnt 

about the music and dances of the Mestizo and Garinagu.  

                             

 

 

 

Lesson Evaluation:  
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Class: Std 6 

Subject: Science 

Topic: Healthy life style/fitness exercise 

Subtopic:   Nutritious foods   /Strengthening of muscles                             

21.1 Identify the conditions required to maintain a healthy life style. 

7.4 Explain the purpose of various stretching and fitness 

exercises in terms of the improving flexibility and 

strengthening of muscles and ligaments. 

 

Time: 70 mins 

Materials: video, ball, food groups chart and questions 

Linkages:  

Health and Family Life (Nutrition) 

Language Arts (Comprehension Skills)  

Previous Knowledge: Students buy and eat food every day 

Concepts: To maintain a healthy lifestyle, you need to keep eating healthy. Add 

more fruits and vegetables in your diet and eat less carbohydrates, high sodium and 

unhealthy fat. Avoid eating junk food and sweets. Avoid skipping a meal—this will only 

make your body crave more food the moment you resume eating. 

 

Strengthening muscles and ligaments 

Eat to Strengthen Your Bones, Ligaments, Cartilage, & Muscles · Calcium: raw dairy, 

green vegetables, cooked kale, yogurt and cooked broccoli can help to strengthen your 

body 

Exercise daily, the motion will strengthen your muscles, tendons, and ligaments in the 

major muscle groups. 

 

Objectives:  With the use of a video on healthy living and class discussion, students will 

be able to: 

  Discuss the food groups (Cognitive-Understanding) [2] 

 Write a paragraph on nutritious food and their effects (Cognitive –Creating) [3] 

     

Make presentation on types of exercises that can make a person healthy (Cognitive – 

Analysis) [4] 

                       

References:  

www.foundationforpn.org › living-well › lifestyle 
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www.livestrong.com › ... › Exercises and Workout 

 

Stinnett, N. & DeFrain, J. (1989). The healthy family: Is it possible? In M. Fine (Ed.), 

The second handbook on parent education (2nd ed., pp. 53-74). New York: Academic 

Press. 

 

Skills:  

Observe a presentation 

Differentiate between healthy and unhealthy foods 

Identify the food groups 

 

Attitudes: 

Care for one’s body 

Respect others opinion 

 

Introduction  

Ask students how many of them buy food and what kind of food they buy. Have the 

class observe a video on healthy eating. Have students pair share to their partner to 

discuss the video and tell if they are eating healthy.  

 

Development 

Teacher discuss unhealthy eating that she has observe and have student talk about the 

effects of unhealthy foods. Students toss a ball to each other to identify an unhealthy 

food then the student throws the ball to another student for him/her to tell the effects of 

an unhealthy food.  

Distribute the food group’s chart to students and have them identify healthy foods they 

should be eating daily. Have students discuss the healthy food they need to consume. 

Have students give their opinion about how they were eating before.   

 

Cultural Relevance: Students discuss in groups a typical meal in their community. 

Students share their menu and nutritional values with other groups. 

 

Engage students in different groups’ discussion for presentation as they focus on the 

following questions, “What else can make you live a healthy life style? Can exercising 

keep you healthy? What does exercising do to your body.  

 

Closure: Groups share their presentation with the class. Teacher asks individual students 

what kind of exercise can help their muscles and discuss the importance of healthy 

eating.  
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Conclusion 

Students write a story about either eating healthy or exercising to live a better life style. 

Teacher uses rubric to grade the piece of writing. 

 

Extended Activity 

Student do a research on the benefit of exercising 

Lesson Evaluation:  
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